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• ' - V v >Ari OPEN LETTER 



TO; Persons Whcv Desire to~ Use the Game-Plan . , 

FROM: The Developers of the Game-Plan ' " - ' ." ^ft ¥ 

■ , We appreciate' your interest in the Game-BlaiL_ l7e are glad' to share / 
wm persons who want to use it with secondefry students to develop 
commum cation skills. While we.want to share, weTjelieve it is necessary 
for persons to be trained in the use of thii specific plan. We believe the 
plan can be very, helpful in working with g^ups if the goal, objectives 
and procedures are understood by th o se us^thg. it. " 

V iJe feel the necessity, and have the desire, to give training to those 
who want to use the plan. We have developed a one-day training session " 
which. acqyaints potential group leaders with the goals, structures, and 
techmquds that we think are needed. After having^this one-day Vogram, 
the participants will be able to co-lead groups, with an experienced leader. 
We^feel very strongly that the plan should not- be distnibuted to individual' 

.jinl ess they undergo this one-day session. • 

■' • ■ ■ . ■S' ■ • ' j° ■- ■ . ■ , . ^ ' \ 

\. ^<^^itional., information pl^ea^Se contact us c/o Austin Independent 

School District, 6100. Guadalupe. Austin, Texas, '78752.. ■ , 

■■■■ ' ^ V. ■ ^v.. ; ^ ■ . -x:^'. . . . . 

Lois Sheffield, Counsetor, Editor of Gam^4'p^lan* ' - 
2oe, Griffith, Project Reality Coordinator^'k^^^^^^ of Game-PUn 
Ann Fields, Project'^Kea.lity Teacher,. Editor of Game-Plan, 2nd editi 
Parn Bradley,' Counselor • i: ,'; ^ 

Jackalyn Rainosek\ Counselor .:-:f:X ^- ■ ■ ■ . 

John 6. Walker, Counselor c . ^ 



when they were 



PkEFACE 



This 1974 version of the" Game^Plan isv^n elab^ratiGn and-^ 
of the .1971 ^version' whfpir was developed by Lois Sheffield, and Jo Vfckiahd .~ 
both counselors at Pearce Junior High School , Austin, Te)^s. 



Wo acknowledge the help of Perry Jackson, who was principal at Pearce 



in 1971 and who 



Others ha */e assisted; Particularly helpful was Dr. /Matthew Snapp, ' 

■ : v^- ■. :■ • . -■■ : ■ ". ■ . - ■ ' ' ■/. - ' ' ■■ ■■■ ■ • ' 

Director of Student Develapnent, who .gave us much of our'^'know-how." We 



are nratefuX to 



encouraged us to begin our group program. 



Dr. Jev Sikes, who co-led our first stiident groups with us, 



Also we are grateful to Dr. Tomas Hinojosa, Director/of Special Education, 
for supfjorting 



■■■■■■ ■ ■ . ' /■•■;■ 

the development of these plans. And we wish to give- special 



recognitiorj to our typists, Frances Cornett and Jeanette Hurley, and to 
Robert. Durcjen, who designed the . cover. 1 

We also ajppreciate the teachers and sti/dents at .Pearce who hSve 
p.articlp.at^d in' the program! We give specicil thanks to Leon Rodgers, ' " 
currentj^ principal at Pearce, who encouraged us to up-date the material. 



• THE IWriONALE OF THE 

:£A,ii, -GOAL .\ \ . - ;..-^'..;.-._:y;l:--.L.:._.^;,_ 

'The goal of the communication lab is for group mernbers to have an 
'oT)portunity.tb learn and practice comnunicaticjpVs kills in a protected ' 
enyironment^o that fewer misunderstandings will arise and' so that those 
that do can^e wrked, out more effectively. The groups are not' therapy 
groups although it is hoped that the experience will be.Vherapeutic. 



II. OBJECTIVES* :^ 

The objecti ves of this Game-rPl an are for members to have an opportuni ty 
. to begin building trust in order to facilitate openness 
. to b.ecome aware of feelings^ to develop a vocabulary of feelings and 
to express feeljngs 
■ • to examine commbnainies and differences in attitudes » feelings, and 
behaviors among individuals 
. to examine one's own strengths\nd to decide which strengths are 

important to oneself 

' ■ . ■ . . '• ^ -'• ■* ■".!./■ ■ ' ■ • ■ ' ' /V- ^ ■ ■ 

. to listen effectively to people with whom one agrees or disagrees 

. to express ideas that are in agreement or disagreement V 

. to improve problem solving techniques / ,^ 

. to transfer learning from the communication group"^ to other / 

situations 

. to evaluate the group experience 

*A detailed listing of objectives for each session 1s presented with 1?he 
plans for that particular session. ^ 
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■ - - ■ ■ • • ' □ • ■ « . ' • . V," ■■' * 

' < : ■ ■ \ ■' ' • ■ .'.'WO . 

III. . EMPHASIS. ON COWUNICATION ''skills: ' 

• . The cpnmuni'cation skillSjthat are emphasized in this lab are* the 
follpving; . .. ^- • * -V . •.' ..; ;. 

A. Using the I-stateiiient . This skill is definpH as speaking in the 
first person singular aboutone's own thoughts, feelings, or / 
behavior and aeceptlng responsibility for oneself. / 
\ • . ^- Avoiding us^ is defined as the 

directing of statements or questions ditffectly to the "person involved 
and /ot to a third person. This skilV entbmpasses the basic rule 6f 

■ . ■ ■ ■ ■ ■■ . . ■ V ■ .. ,. •■ " ... . - V. 

these groups: never discuss anyone who is not present.. . 

'. ■ ;■■ . • ■ ■■ ■ ■■■ , - " . ■ ■ .' . 

C. Identifying amd expressing feelings . This skill is defined as 

• settfng/in toucb. with one's feelings and learning to express them in 
terms other than "good," "bad,:rank^"okay." To aid in developing 
this skill, we stjggest that The Fee/ing Chart (see Materials, in First 
Session - First Year) be placed in the room throughout, the entire 
secjuence of the commuiiication lab. (Also, see IV-E of J^ationale . 
for more information concerning the leader's role in helping members 
develop this skill,) 

D. Reflecting . This iskill is defined as repeating to the speaker 
what the listener heard to check for accuracy.' 

. E. Responding . This skill includes reflecfing plus one or more of 
. the following: (1) paraphrasing, (2) questioning for clarification 

or further data, or (3) sharing one'^s own experiences or feelings. 
_ F. Active listening . This skill includes respanding plus being aware 

that there are feelings behind the content of what the speaker said. 

This skill does not necessarily encompass the identificatfon of the> 
. speaker's feelings. . • . ' 
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G. Hearing without evarua'felnq . This sktll is defined as one's being 

able to hear others express feelings: and thoughts', which might or' ' ^ 
4 mlght^^^^ agreement wiJth one's own. . 

H> Discussing the act, not the person ; • This skilV is definpri as the - - 
• procesl^of separating a specific behavior of a person fr^>m his , 

tdtaV personality, which includes his thoughts, feelings, and other ' 
■-behaviors. , . . ' ■ ■ '■ ■ s'.' 

I. Negotiating . This skill is defined as coming to an agreement.^ / . 

This may mean an agreement to disagree. , . 

J. Gathering, analyzing , and applying data . This skill is defined ■ V - 
as ajnental processing which is.^to varying degrees, a part of all , ' 
: the preceeding skills. • . " 

/ ' ■ • • ■ . ' ' ■' • ■ : " ■'. 

■ - . .. ■ ■■ ■ ■ • ' • ", 

• ■ ■ , ■ ■ . ' '■ ' ^ . " ■ 

. . * . ■ /■ *^ ■ .." . . * J 

PROCEDURE ■ . . 

. . . ■ .- ■ ■ 

There is a well-defined, yet flexible, procedure followed in the 

.■■ , ■ '■ ' ' ■ ■ - ■■ -■ ■ . - ' ■•■ ■ ' - ' ■ - ■ 
Ganie-'Plan. ~. - . * / 

I ■ ■ .'■ . • . . ; " _ . . -. . ♦ • 

" : . ■ ■ ■ ' ■ '■ - ... 0 "■ ■ 

A. -The composit^ion of the group, is specif ied to include : . 

1, TvJo adult co-leaders { see IV-E Role of the Leader ^d Co-leader). 

2. JWelve secondary students ingrades 7. 8. 9, or 10 who have vol- 
;, ' untarily signed up for the program. On occasion a particular 

• student may be'asked whether or not he would like' to join a group, 
but the student's decisi'on is accepted. These plans are written 
■\ ^ specifically for 7th and 8th graders .but the developers 
\ ^ ...believe that the Ginie-Pl an could be used successfully with 9th 

- ^and 10th graders who had not previously had any group experience.' 

. Guidelines for the use^of the first or second year pi ans,^with the 
group depend on v^hether the members have had expef?ence with the pl-^ns 
or other groLps. If they have had .experience-, it . 
; , appropriate to ^egin with the second year plans. 
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. However, it IS- reqoninended that students 'from dif^ 
not be mixed withip a group. ' The; group structure will need to J; 
be modified for less than iw^^ . " ' 

^ ; 3... BaHgce of sexes and ethnicity/- Tbii balance fs^^d . % 

rustng^^;h6-Game-P1^in . L fy the pl ansrVf prrth^e^sesTlbns 

' Which involve -these Characteristics If balances are nbt poss.ibi]B. 
B» f the physical arrangement is designated as a gufpt room/preferably - 

3mall with comfortable seating: on cushions, on carpetdd floor, or" \v 
•'in chairs arranged dn a circle. ' * . " ' 

Group, structure is an integral part of tKp Ramp-Plan. Tho structure 
called for in these plans is flexible/but it provides a- systematic expo--^ 
sure to' the technigue and experience of effective communication. - A 
fJow chart is included in each plan to show whiish "structures are ' used ' 
for each session. The seven structures used are: 
1. Entire group in a circl.e, symbplically shoWrv as" 




2 . Two separate'' groups of s i x ; diy itied ^on basi s of sex; (noted; B-boy , 
G-girl), ethnicity (noted &1 -black ; Br-brown, W-whiffr) or* other , 
pharacteristics , symbolicany §hpwn as 




3. two groups of six with one f|)'nhing ^a 

times referred to as inner and outer .circles or fishbowi :' ' ■ 

■ . • ■ ^- * .. ■ V ■ ■ • ■ - 

Whenever inner and outer circles ^affe caUed' for, -those on the 
inside a-re the speakers and thpse on the outside, the^l isteners; ■ 
Thoie on the inside aire^given a sentence sjjp to complete and. ^ 
,^are encouraged to respond to each other.- "After those in , ; •. 
the inner circle hav6 had an opportunity to speak* the groups 
change places. The new inner • group, f|i^t reflects whatnhey' ■ 




heard, ^nd then they^"^^^ the same 'sentence stem or ' . 

t?"" » ■ another stem. To complete the 'prbpess , the • outer 

group^istens and>jthen:moves back to th^'f^enter to ref^ec^ w hat they 
hQard: Thi$ structure iVrShowh syiflboliGal ly a'^ 



TO 



The, tira cket bo ve denotes the 



of cycles 




A cycle consists -of completion of a stem by the' Inner 



'^p. It ma/ or^may not include reflecting by the outer group. 
Empty chairjaj-^echnjque, a way of permitting a /personCs) to join 
a group for a short time for a specific purpose]" To. use this 
structure the grbup'is arranged in an inner andiouter circle with 
those in t;|ie jnner circle having a' specific task assigned. One 



or two eppty -chairs are placed in the inner ci 



1 e td permi t a 



person (s) from the outer circle to move in and rS pond to a 
statement. When the person has completed his response, he returns 
to the outer Circle SO that someone else can take the empty chair. 
\:Tiiis st>U(^ure is shown symBol i.cally as ' 




H 5- Triads, groups of three, formed by specific directions.. When 



1^^''^'^"^^^^ are.called for, one of the three is generally in the role 

; < ■ of observer. TIlis structure is shown symbolically as /\" 

^ ■ ■ ■ ■ ■■ ■■■■ /-A • ■ 

. 6. .. Dyads, pairs, formed by specific directions, lihe.n dyads are 

called for, one of the pair is generally the speaker, and the 

■ ^ • : other, the listenpT^This. structure is showR symbolical^ 

or with letters if: the pair should have a specific membership: 

• , . e.g,^ if the pair should be a boy and f 'girl , it is shown as B Pa G, 

7. Role-playing, wi.tji at least two players foil owing specific • 

, - .in'Structions. . This situation calls for a small number of group 

members to .act out prescri bed rol es Whi 1 e tl^e otiiers observq^ 
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^ ., ::Ro].erplay is shown 

■ ••• ■ ;. ' ■ -0 

: symbol icalTy as - . 

D. ,r The. time requirement of owe hour once a week for six welks. 

preff wbly consecutive, is the minimum heede^l. to u the Game-Plan. ' 

E. The ro1es_ of the leader and co-leader are vital . They are ^ 

. expected: • ■ ■, ■ " - ;. . / .. ■.• .—.• „^ 

1- To have had some group. experience. The leader' should be . ' 

experienced,, and the co-leader should have had at least one ' 
Z^ ^: full day or the equivalent in trainings for thii Came-Rl an. s, 
; Co-leading is an effect way t& g4 in experience.,. 
yt i To be participants."'; Each'ieader shares of himself as he too - 
takes part in the exercises unless he is instructed not to do so in 
^ , a specific plan. As a Pjartici pant he models how to use commun- 
ication skills and how to handle risk-taking behavitfr. As a ^ 
J eader as well as a participant, he gjves directions by saying 
"Let's" or "It ^yould be helpful if——." 
3.. To help members learn- b identify and express feel i^^ Through- 
out the Game-Plan group members are asked to express feelings. ; 
Using-The Feelin'g Chart (see.Materials in F.irst Sessidn - First Year) 
. is one way to 'aid identification. Another way might be to a^k 

members how parts of the ;bQdy-4uch as hands, 'stomach, or face- feel 
' witen the feeling is experienced. If no name can! be given to Aftg> 
: feeling, at least the person is being made aware that something ^ : 

happens to his person when a feel ing is being -experienced. ' . 

4. To divide^esponsibility t^jn specif Ic^ s^ assumes , 

the major responsibility, but the co-leader cal "gradual ly assume . 
' more responsibility. The leader can open the s ess i (in v give directions 
to the group as a whole, and can begin ^|:he processing '^^^ 
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(see ^ossary) pf the sQ^sion. the co-leader assumes leadership 
^nhiV small group when the structures cal> fer twp groups of six 
or inn^r and outer Circles. He directs the activities for that 
groijp to insure that conniunipatiQn skills are emphasized. ^ . 
To keep a -iffieck on each, other so that one leader'dp^s not dpminfiite 
the gV^up. ; 




6. To, assist eachi other in picking up on anything Pne might npt have 
' observed, such as responses made or notmade. After each session 

each leader can aid the other as they process their experience by 
. givirig each other feedback (see Gldssary).- ' 

7. To employ specii'ie interventions as needed. Sfey^n such interr^ 
ventlons are 1 isted liere, but this is , by no means , to &e considered 
a complete list. ^ 

a/ The leaders^ protect the non.-\/erbal participant by recognizing 
' the right of anyone. to remain silent. They will not permit 
other njembers to force someone to talk. 

b. *^f one person is using the group to dump (see Glossary) on another 

■■ ' .: . " ' . ■ . ■ ■ ■ ■ 

or is attempting to speak for the group, J:he leader ccin poVl the 

group to get the feelings of other members. , " 

■ ■' . ' ^ ' ■. " ■ '■ ■ ■ ■ ■■■ " ' ■ ■ 

c. If one person is obviously being" hurt, the leader can shift the 

. emphasis away from that^ person to the per'son who is doing the 
hurtitfg, thus encouraging that persor to deal with h t.v:. 
feelings. . - 

d. If someone is receiving what might become an overload (set 
Glossary), the leader can (1) ask ^that person to Vepeat, in hts 
own words what he has been hearing and give him an opportunity 
to respond, (2) stop the interaction and ask the person'if he V; 

""^ ' ■ ■ • ■ ' '. ; . ■ • • . ■ • t:c _ 



would 1 ike to respond to what he, has heard' thus, far, or 
(3), stop the interaction with a structured intervention ; V 
•> e.g^move into triads or dyads. 

e. The leader asks open-ended questions by using such words as 

w!ien. wtia^ never whj^. A w^ 
Information. i ' . ' 

f . Thdt Tj^ader watches th©^ time ' so that processi ng and debrJef i ng ' 
(s'ee Glossary) take place before each~:session end^,fThe leaders^ 
recognize that it . is easy for persons to .g^ive ahi without a lb. 
When a 'lo is not given, the leader should ask for it. ' At the 
close Of the first meeting, the leaders may want to model thr 

■ ' process, ^ome examples of lb' s afis: "^^^^ was when I real s 
'liked what you sajd, Jerry, but I didn' t. tell you about it." 
"My 1o vyes w*^e- I didn't get to respond to what th^, people in 
the other group vere sharing." (See Glossary for Hi /to. ) 

g. The leader is aware of ways to intervene when a member is • 
monopolizing the ;^rnup; ■)^:g..;si t ^ him," choose him for your 
partner (in dyacs) ana give hifn your undivided attention i ignc .- 
when possible his inappropriate behavior!, thank him for what he" 
Ms said thus ar lettjjig him know you Would like to hear fror 
other members-, use a structural intervention. : 

To remember that the Game-Plan .is. proyide"d to .give a ^choice. Wi th 
it, a leader may use it in its entirety, modify it, or ignore it. 
If. the structure is modified, the leaders- should remember to con- 
tinue to use the same cotmiunication , skills, to assume the same' 
leadership, roles, to recognize the importance of structure and to 
use structure to accomplish the objectives. Structure can go with 
the,flow or against it. Its disadvantage is that it can cre/ae 



dependence ori.the leader; its adv that it can" provide a 

safe and secure ehVlt^onment f6r the^eaderi anb the participants. 



MATERIALS NEEDED - ; = ' , ^ 



.. A l^st of the materials needed for each -ses^'On of the Game-Plan is given 

at ihe beginning of •that .particular plan. " / . . 

, ■ >• ,; ' ■;. ■" . ' ■• ■- ..\ ' ■ ■;. .. . ■, . ■ ■ , 

FORMAT OF THE GAMErPLAN ^ V v 

• Each session of the Game-Plan has' listed the objeCtlAres.' t 
skills to 6e emphasized, the materials needed ^ and the grbup fV&w chart for that 
session. V 

All comments of^ttre leader ari written on the fight-hand|ddlumn of the page 
These comments nead'^not be used verbatim, but the direction/as) given are 
Important and should be foll^iwed closely. Jlii the left/^ nojbfes that shoDld be 
helpful the leader. 

. It is recognized that the goal of the lab— teaching communication skills- 
can be met even; though tl^ leaders depart from the Game-Plan,. However, all 
leaders must have a thorough understanding of communication ski 11 s^^of group 
structures, and )f the role of the leader and co-leader as presented in the 
Rationale in orcer to accomplish the goal. The Game-Plan, as presented here, 
is a flexible yet systematic approach to the goal. 

/ The. Feedback -orm which appears in Appendix III is to' be use3 by the leader 
arkJ co-leader to critique each other and , to record information from each sessfon 
which will be used in the final session. The Feedback Form which appears tn,-- 
Appendix IV -i : to be used to provide^ the '.developers of the plan with informatiph 
for revision of the plan and writing of different levets. Your input is >; 
important! v.- . . . ' 



COMMUNICATION lab/ 
FOR SECONDARY STUDENTS 

■ . ■■ . . 7 ■ ■ ■ 

First Year - First Group Meeting 



\l 



. OBJECTIVES ' . : . . ,\. "\ : 

. ^ Tp develop a . vocabuVary of feelinq^i ■ '\ 
^ , To begin bwV no order to facmLate o:^iness 

\ COMMUMI CATION SKILLS TO BE EMPHASJjeO , ^ : ^ 

^ . identifying anti sharing feelings : ' ■ ^ 

. Active listening . 
* Responding 

MATERIALS PIEEDED. . / ' 

. Feeliing Chart ' , 

. Excuised absence pprmits 
GROUP FLOlv CHART 




X 
X 
X 



X 

•X X 




0 
o >■■ © 




Notes for Leader 



Gomments of Leader 



Begin meeting with discussion, of • 
"housekeeping rules/' These rules 
will vary with each school/sttuation, 



Lea'der stresses this 



Leader may ask fbr any questions. 

Begin namesgame. Leader may wish 
to-vary opening exercise by having 
: students give ,tlteir names and ' 
favorite TV shows or so is. 
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"Before we start .Our meeting today there 
, are a few things I'd like to mention. 
You-Ml cpme directly here without going 
to class first; you'll sign an excused 
absisnce permit that we'll give to your 
teacher to let him/her know v/here you ' ^^e 
been. The^re's really only one rule that 
we Jiave and that is if we zalk about nr. 
individual (incl -:ding a student or teacher 
he/she must be in the ^ room. 



"In order to introduce ourselves, a/e are 
going to do a get-acquainted :^r^tvity. E^ 
of us will give our ~">rst na .-..and favorii 
food, rp say my name and . vorite food 



rVitles 



Begin, commonaVl ties exercise 
co-leaders participata. 

If leader /s f ami 1 iar with all the 
group meiijbers, he may wish to change 
the conunonalities to fit ht^ group. 



A< ^ ^ commonality ask the 

members to sit in a different 
cha/r/ 




Form^ dyads, 



Allow .pairs to; talk briefly. ■ " ' 

>v-. .^>5' V ' ■ • 

After partners have shared, leader 
gives the st^. " Make sure "The 
Feeling Chart'.' iS: displayed to help 
members identify /feelings. It is 
important to get the group members 
to identify feelings by names other 
than "goocu;' "bad," or ''okay.'^ 



Fdnn groups of sjx with a co-leader 
in each group. 

Leaders should watch time so-that 
groups will move into next stem at 
the same time. 



first. Then the 1 person next to me will 
give his. name and food, and then mine, and 
so on around the i^ircle. 

"Now we know a little about each other, and. 
I 'd-.like for us to find out more. Spmetimes' 
it'§, difficult to tell what wo each have in 
xoirtmon with another person, let^s see how 
wfjeth^r we in this group have some things 

Let's everyone who'siiiad. to be h6re. 
get up and walk around, and then take 
a different chair. . 
Now eve rye Tie whti. is wearing pants walk 
around, ^ ^ 

Everyone ^tio was born .in' this city/town. 
Everyone v ho was born in another state. 
Everyone io has gone, to more than 
3 schools . • . 

Everyone who's the oldest in the family. 
Everyone lo's the 'youngest in the' family. 
Everyone wio has been in the circle less 
than 3 times. ^ ^ . 



b) 

c) 
d) 
e) 

I! 

h) 



'*Now .Jthat we e learned sc^e information, 
about each other, let's pick a partner - 
perhaps somecie we don't know very well - 
and talk to e.^ch other for a fev* minutes./ 
_^et's tell our partner something about 
ourselves such as our hobby, the schools 
v/etlve att^ded or what, we like to do. 

"NoWi;;j:et's share with our partner, A time 
I;hjd a gpipd; feal i rig was - - - As we- 
thi nk abput thi z , here^ some thi { poi nt 
to 'The; Feeling Chart' ) that might help us 
identify our feelings. One of us will 
st&rt and tell our partner abput the time 
we had a good feeling. The . 1 istener will 
repeat what he's heard. Then we'll trade 
.roles. The speaker will become the listener 
and the listener will be the speaker. The ' 
listener will repeat^ or reflect^ What he'-s 
heard.. . 



"Let's get ^ntc 2 groups and introduce our 
partner us -;g the information' w^^ Just learned. 
Let's spenc a few rtiirjLiJteS: sharing. As v/e 
begin sharVig, let's^^/think aib^ to 
respond to nhe speaker to show, t;Hat we are 
hearing eac^ ether ^^ ^^ know there are manv 
ways of res:::ir :ing. something • 

to the statement, reltaite. it in. another way, 
ask a question for c/lari-^i cation, or just 
repeat it. 



Both^rbups need to begin talking .\ 
about the favorite place at the same 
time so that. each co-leader can set 
the v^^od for his group or one leader 



C£^ 

Le; 



J: the 
uses. 



mc'-d for be ' 
a soft voice 



roups, 



Pause for just a minute to let ':hem 
really get in touch with' this place. 

Share with a different partner in 
circle of six. ' . / 



"Let's thirvk about completing the stem, 
favorite pi ajce is - - - You may want to 
close your eyes to imaginethat you're there. 
What colors do you see, what sounds^ do you 
hear, what are. the things that you ^can smell , 
how do you feel? 



"Now let's choose a .diff^ent paVtn^r from 
within . this group and share. My favorite 



[»1 ace is 



Reflect and reverse. 



Stay i n same group of "six and ask 
partners to share v;hat they have - 
learned. Make sure that.feerlings 
are expressed. If the discussion 
strays from feel ings^: leader might- 
say, "How do you feel when you're 
at your favorite place." Encourage 
responding^. They will be sharing 
what tliei> ^partners said, but i4is 
importaht-tp go\:to the originality 
pers^on f&i^^sUf^- cl ari f i cation.- - - • 



"When the' speaker finishes, the listener 
v/ill tell him what he heard him say and 
then change roles. . / 

^ "Let's get back into ourv.group of six and 
' share what we' ve learned about our partner's, 
favorite place. Let's remember to respond 
to each other. / 

. • ' • 'V 



When.^grd'a^s finish, 
group. 



fomi one Varge '%et's get into one large group. 



BegiKi processing. Emphasize facts, 
content and/or techniques. 



Cer n Qfebi iefing. Emphasize 
.attitudes and feelings, 



•"^-^IM we done? 

: Where are we nowf Mho can remember what 
s^on^ofTe other than his partner shared about 
hisLvfavprite place? Perhaps you can remember 
what someone in the insider circle said while . 
ydu were on the outside. Movy^ were' the 
pl^icesrv/e tal ked about al ij<e? How were 

: they -differ - V 

"What wis re some of the feelings vye talked. - 
about? How were they alike? How were they 
different? How did it make you feel when 
soneone Remembered your favorite place? 

"Let 's^talk. about how v/e felt when we came 
in here^ How do vv^e fee^ now? Is there any 
difference in the feel inn? If so, what 
caused the change? . . ^ 
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m Begin • -In feedback (see 
* * glossary). 



If someone gives a hi with no To, 
^sk for a 1o - arvd vice yersa. 



"I'd like fo s"hare with yOu my hi and lb for - 
today. . ^ 

"I'd like fof you to ^hare your hfs and lo's." 



J- 



if' 



ERIC 
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COOL,; CALM to 
• COLLECTED 



INVOLVED 



HATEFUL 



COMFORTABLE /DETERMINED 



TRUSTING, 



■CONFIDENT- 



RELAXED 



LONELY 



0. 



^NOYED 



•HOPEFUL 



■LOVED/ 



LOVING/ HAPPY 



accepted! 



■WARM 



IRRITATED 



■USEFUL, 



STRONG- 

- J- 



NEEDED 



ANGRlf 



iSATISFIED 



FRUSTRATBD 



SAD 



HURT /FEARFUL 



. V 



RELIEVED ' \ .REJECTED 



TEN5E 



INFERIOR 



DEPRESSED 



EWBARRASSEI 



AFFECTIONATE 



SUSPICIOUS 



ERIC 



BORED 
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COMMUNICATION LAB ^ ' 
FOR SEepNPARY STUDENTS 

\^rst Yeai: - Second GirotJii Meeting 

Boy Girl FeeMngs 




. To enable the grbup members to feel more comfortable -In talking abouf 
feelings conCernifig the opposite sex ' 

To examine some behaviors "that might make the opposite sex either 
comfortable or uncomfortable 

. To provide an opportunity to discover common attitudes and feelings 
- among persons, regardless of sex , 

COMMUNICATION SH;! Lis TO BE EMPHASIZED 

. Active 'i[ is tening 

. Expressing feelings 

MATERIALS NEEDED ' 

. Feeling Chart ' * 

- Excused Absence permits 

GROUP FLOW CHART 4 I Optional ' (B&G) 

2 ' X X 







Notes to Leader 



GOmments of Leader 



O^enibg Statement. 



WAIT!! 

If no one brings up a subject,. say 



"I've got something prepared for us to do, 
but if anyone has ^dtfTething on his mind that 
tie'd like to bring up, let's go ahead with 
that. ' . 



"I thought it might be fun for us to find 
out we're people as well as girls and boys. 
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Divide into a group of boys i^nd' 
a group of girls. Ha^e' girls ^■ 
form ah i nner ci rc>e and boys 
on outer t:l rcl e . .6i rl % %i 1 1 com- 
plete first stem. ' 



Leader reminds qroup to respond". 



"Let's divide ihto two of boys 

and oneof girls. : Would t he girls form an 
inner circlevand the boys an outer circle? 
The girls will complete a sentence stem,^ ' 
?nd the boys wi 1 1 1 i sten». The statement ^ ^ 
the girls wi 1 1 complete i-s » I; don ^t 1 i ke ' 
boys who - - - >. « "' ~ ^ ~~ 



Reverse and reflect. 
Encourage responding . 



Reverse 'and ref 1 ect . 
Encourage responding. 

Rev^erse and reflect. 
Encourage responding. 



Reverse and refTect. - -^i 
Encourage responding. 
Material between dotted lines is ■ 
optional. Leader should whtch time. 



Leader might wish to refer to feel- 
^ ing Wheel.. 

Reverse but do not reflect. ' 



"Now let's have the boys come to the middle 
and reflect or tell what they heard. 

*'Now let^'s have the boys complete the, stem, 
I don't -like girl s who - r - 

"Now let's moi?e the girls to the middle and 
let them teli;^ what they heard. I 

"6iif*ls now^ complete the stem, I like boys 

^TTTe boys can njow move to th? middle and 
reflect what they heard. ^ ^ 

"Boys complete the stem, I like girls who - 



"The girls can now moveto the^middle and 
tell what they heard. 



- "Now let's have the girls tciTk about how 
. feels to be a girl . ^ 

" "The boys can now 'move to middle and talk about 
how it feels to be a boy. ^ ^ ' 



Fo^ dyads of boys and girls, 



Watit one minute. 



"Now let's get into pairs of one boy and one 
girK Let's sit quietly for a minute and 
think of an ending for this sentence stem. 
The kind of person ^ would like to be is 



"Now let's complete the stert with one speak- 
ing and the other listening and responding. 
Respond so the speaker will know you are 
hearing what, he says. 



Reverse roles. 



''Now let's reverse and let our partners^ 
complete the statement. The kind of person 
r would like to be is - - 
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Encourage responding. 

Form two groups" of half boys and 
: half girl is ; ■■My;- . 



Leader should respond to members by 
using siich statements as i "How do 
you feel whert^a 

standi ng , warm , etc . ^ towards youV" " 
of^HOw would you. feiel If ydii wert rich?"* 

"tiow do you feel around well -■ known, peopl er 
These questions can help clarify the 
description of the kind of person the 
student has stated he would like to > 

»be. ■ . • ; 



"Now let's get. intd two groups with ■ 
our partners,^ aridllef Is share what our 
partner told us iibout the kind of person 
he or she would 1 1 Ice to be. 



Get 1 nto one big g roup and begi n to 
process and debrief by drawing simi- 
lari ti es and d i fferences ; 'ma k 1 ng 
sure nothing Is left hanging. 



Leader may need to model hi/lo. 



"Now 1 et ' s get into oAa group and tal k 
about what's happened today. What were 
the similarities? What were'^the differences? 
Did all boys agree? Did all girls agree? 
Were boys and girls aTTITe in any way? 

"How do you feel now as. compared to how 
you felt before the group? 

" Would Shyone like to share hi/lo for • 

the group today?' - r 
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: " COMMUNia\TION LA^^ 
. \ ■ , FOR SECONDARY STUDENTS^ , 

• First Year Till rd Group^^^^^^M^^ 

. - * Sonie Niew Ways to Deal With integratlori^l 

:OBJEeTlVES /-^ ^ ■ ■ ' " . / 

To becone aware of ?eelings • ^ - • 
\ TO facilitate' ventilation ^ 
. To recognize individual eoimionali ties and, differences 
COMMU^iCATION^ SKILLS TO/ BE STRESSED ' ^ ^ ; 

I -Statements / ■ 

. Identifyii^and sharing feelings ' 

• Hearing without 'evaTuat|pg - 

MATERIALS^N^EDED ^ • \ \ > ^ ; * 

• Excused absence permits 
GROUP FLOW CHARV 

X. X - or"^ 
XX : 

Notes for Leader Comnents^f Leader 






WaitJ! / . . 

Leader mcjy wbnt to ask students to 
define "integration." Any simple 
definition may help. Exampleis can 
include cohcepts-^such as having 
different races in school or "bus^ 
iJig-" 

Paose^ v - ■ 

It is extremely important to stress 
betfaviors herfi as opposed to opi nions . 
For example, " What is it that some- 
one does that y.ou like or dislike, 
or that, causes you to feel that way?" 



"I've got something prepared for us tp do, 
but if anyone has something on his mind he'd 
1 i ke td bri ng tip, let' s go ahead .wfth that. 

"Some of us may have spent al T or most of pur 
school years jri integrated schools. For others, 
integrated schools may be a new experiisnce. 
Whichever is the casei many of us have 
disc<)yered the need to, learn to deal with 
some new situations. Today I thought this 
might be a good time to talk about it. 



J: 
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If this becomes negative, say: 



Choose the combination which Is 
appropriate fdr your setting/If 
you have just a few members of an 
ethnic flrpup it would be appro- 
priate to have some pairs and 
some rgrpups' of three. 



9 , 




three 



ee how we can make 
Itiyeiy for us* 

ntact^MM^n peoplii 
tracts '^pem their 
that pn mind as we 
r. 3ff we want to 
nshiKy we carr lea 
II 1 era about thi ns# 
ahd ^eh we can do si 



e some time to get 
tter. Let 's get intp paf rs^ 
j^lxlng races; ais much as p 




1^ 



When I 



It's important to use names in 
sharing. , ' V 

Watch here to see that group members 
are sharing feel ihgs - For example, 
if someone says, think they're 

going to fight,V ask hW it makes bim 
feel. They will be sharing what their 
partners said, but it is important td 
go to the bHjginal person for such • ^ 
clarification. 



and complete the sentence, 
V hiaric arid whltg 
> hi arl^ and brown 

; hrnwn aind whi tp 
' hlaclu hri^ 

sturients tngether tn the halls (or jcafetecia > 
liesader's choicie) I feel - ■ - Reflect to 

your partner (s) what he (they) has (have) 
said. Take turns completing the seiitence 
and reflecting^. ' 

"Let's combine now W make groups of six - 
Let- s share with this group what our partner(s) 
has (have) said. As people share, let's 
listen for like feelings and feelings which 
are different. 



Again, use names in sharing. > 

Material between dotted lines is 
optional / Leader should watch time. 



"Who has noticed likenesses and differences 
and wQuld jl ike to share those? 



■s 



This segment Is used When timr per-/ 
mits afid when the|leader<; ^ael that 
the group may be ^ble^tt - -sess 
nsgai i ve* liehaViors and tiurn them 
around. Take the pulse of your 
grpup. Xon it (and you) handle 'i 
this portion positively? Do not 



2S 
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use option if this will leave no 
time for what foWows. ; 

The - aader (ffictdes whis^ graup goes 
iTK^ Want^to chopS€^he 
'^xi verbal'^ 

U^Am the stem Whichever grcNp) or 
i • ^^^Mjps is appropriate, using ethnic 
I ^ i^^^pi^) other than their own, 
^ :^fi^urage responding, ; 




Repeat two or three times as necess- 
ary for htmiber of ethnic groups ^ 
represented. If there are very 
few of one group it would be best 
for them to share in the whole group 
and not be in the center. 




"Let' s put oiie ethnic group in a 
c1 rcl e and everyone el se make an Qm»^ 
circle around them. Only the innw- ciJk 
may talk, the outer circle wust lis^ta^ 
.Inner circle completes this sentence i 
feel bad "when someone black * i 

brown - - - 
V V white 

"Let's put another group in the middW 
first* group on the outside. First le$ ^ 
reflect what we've heard. Now let's 
the same sentence. 

Without ^hanging places fhe outer grou 
fleets what they've heard, ; 




Form one group here. 



:/ 



Pause; 

Everyone gets a chance if he wants 
t<i. No pressure'should be put on 
anyone to\pcirticipat6i, Ehcburage 
each to spealc'fdr himself only. ' ^ . 
No one shou^ld put any value ((+)" 
plus or (-) minus) on what any- 
one says. Everyone's contribution 
should be accepted, 

. Process here by s^eeing who can rer 
member what, others^^have said. Try 
to help them point out similarities 
and differfenpes. ) V 

E^ where 
■- vposstble, ' ■ : ■ .-^ < ..>;'^ 

Debrief*^ S^e fX^ and pfece^^ 
p)^hs fcj' Infbrniation on debriefing, 
' '*:ludifr /It), 



"Let's all get together now. Jhihk for a 
minute about this, then anyone who wants 
can share his thoughts with the group. 
Think About • A time that I noticed that X 
Was different from others was - - - 
TFTTnk about this and try to rememb(Sr how 
you felt. - ; ■ 

"No<rf^ 1 et ' s share what we ' ve been thi nkl ng. 
Lftt's listen to what others are saying^^d 
try to remember it. 



V 



"Who can remember what otheris; have 'said*? 
WRat was alike? What was different? 
What can we do with what we have hearc 
today? Can you see ways that we might 
"usejany of this information to add to 
our relationships? , 



^' What happened today? Where (how) did we 
start? X^efe (how) did we finisH-^ what 
. k^ ndS* of^thltags hel ped us al one Viy7 ^ 

"What was a hi.^and lo point of this meeting 
for you?" " 



aWliliaGAfclONl^B 

Htst y«ar- Fourth Group Meeting 
Interactions JBittween Stuietrts and Teachers 



OBJECTIVES;; 

. To Identify the three parte (ego 'stattesl of Individuals 

. To recognlie wj^srs of bringiag out m& Adul t so that a "decl^rlnq" 

• transaction win eccur ^1 

^MMUNICATION EMPHASIZED- 
. I^statemehts 

. Gathering, analyzing. >app~:ytng data to situation 
MATERIALS NEEDED • 

. Envelope cbntairiing tvio scripts for the rolerplay situation 

• T*(o rectangular posters wltSi Person I and Person 11 printed on them. 

""^^^^ °^ P°^*^''^°*^*' ^^^^ Parent, two with Adult, and liwo 
with Child printed on them. Two arrows made of posterboard to help 
indicate transactions • 

. An alternate could be one poster with circles ir^presentlng Parerit, 
Adult i and ChlW of two people. Use pointer to ^ how tiransactlons 

.Recurring' y'^'y.:. --.^ 

■ .- "Excised absence. permits j ' ' ■ 

GROUP aOW CHART 1 I - OptiSillS v' | - 




Notes ; for Leader 




CotunentsTof Leader 



Leaders should read abouti role-play 
in Appendix, I and th^ee ago states 
in Appendix;; II . befov| begi nni ng . , 
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"I've got something prepared for us to do. but 
If anyone has something on his mind that he'd 
like to bring up. let's go ahead with that. 

"Approximately eight hours of our day Is 
spent at School . During that time, we con- 
tinual ly Interact (talk, conmunicate) with . 
each other. Sometimes we aaree with each 
other and sometimes we don't. We may , 
find it Sasy to talk to each other or we 
may -not; ■ ■ ■ ■ 




|of the grtaop leaders might 
.itJP play t*e teacher. 

hands out scrl pts for the 
situation. 
You are an English 
^ 'fmr- in a :pin1or hiigh school . 
One 0* jour staidents Is unhappy 
with areiasslgnment you haVe just 
gi vwr You get tnto a cbnf Ti ct ^ 
wit)* Hie student. You cbntlnuany 
useltterord should In talking to 
h1m/^P (Examples; VYou shouldn't 
que^ffl^jthe assilgnment"* " *rbu should 
not tall to me tfeatway.") Allow 
student to start di scus^slon. 



Script 2: You are a seventh grade 
student. Your teacher has just asked 
you to define 40 Words for tomorrow. 
Ypir think It Is a "dumb" assignment. 
(Examples: You could start an argu- 
ment fay SjElylng: "I am not going to 
do that assi gnment . I . don • t care if 
you give me an 'F. ' I am not going I 
to do it.") • 



A leader should take group members wjio 
are participating in rdle-play aside/ 
to makf sure they understand scripts. 

Give Other group members a general / 
description of the situation and be- 
haviors they might look for in role- 
play. \ ,.• .: :■ : ■■[: 

. \r v.: -^- ..: . / 
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"Let's role-play a situation -between a 
teacher- andsa student, Mho «uld tik'e. 
to participate? 



iL 



an3" 



" " Y is the studCTt 
IS therteacher. 



Leader ^ets ro3e-play go on for 
about five minutes , or until a trend 
is clieaf^ then stops it. 
Process* 



» ■ 

"L«t's watch carefully what hsopews during 
the role-plefy. Be' able to desrrf i* ther 
action. Have suggestions on tiow ttae teacher 
and student might change so fcisy-caald come 
to some understanding. 

"Begin the role-play. 

"Let' s stop the role-play at this point. 

— -iul ' ' w»*"one describe whs r*4.>\i>rnertv 
^iJaju* s.w^ thing else be added/ 
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Leader lAts role-play participants 
debrief. 

Discuss^^ c*f ego states. IwoVved. 



3la> 



Display rectangles and circles and 
use arrows to show transactions. 
(Or use^poslaers and pointer.) 

'Try to ^1v$ this; informatijbn ^ith- 
but appi^r* to ^lecture. 



5 "-. 



The question "Why?" has been omitted 
here because it so o^ten brings the 
answer "Because I want to;' instead of 
eliciting the desired Information. 



The Parent ego state may dominate 

the teacher p'aVt. TJn^ - tude t will 



'pr'^ 
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"How did eaeb of you ffeel Iri the lisacher^ 
r5Te/stii*fiE^role? 

"As you iiot^d in tJifc^ Wit teacher 

and stttdiBitr^re ta,^ 

other , lie mOttew argMp^iiftbi^^ 

we do not hnqre enough fetcts ir dafeE from 

the other ppfrson to help make ^ ^teilsion. 

"T think fit ts helpful If wfe tstIim ttat 
all of us h»re three parts^-Pttrwi^ Adult 
and Ch1Td^-i«!ich descHte how we act. 



"Your parents, your baby brother or stister 
have a Piarent, Adult and Child. It doesn't 
matter how old anyone is. 

"The Parent can be either judgmenta'^ or 
caring iabout others. The Parent statements 
which show judging include.such words as 
should . and oughts iferds. such as s:aiptdm 
n aughty^ and rfdiculous a^so show a ^ - 
Jadgmeotal Parent, 
The caring or nurturing ^?r«5nt mti(ght s*:w 
concern or say 'That^was wll doine./ 

"The Adult asks questions ^^ing such wonas 
as What t where^ when^ vt^^ and how 
in prcter to obtaTrrTnforl^tlon . ter 
persons have inforKttior., they can decfde 
how the informatiotj wi7" be ised. 

"The ChlTd may inclurf<2 ^n^iiffistSi Ch-ild or 
a natural! Child. _ 
The adapted Gh7 d is vn^ -^ollows 
the 'dc's' and ion'fs mother^ 
father? teacher, etc. ^iw rtsr::::3ral child 
may . be fun^ hap;t?y or rese^Mcmi::, 
some Ch^ld stateaaents are: Ok, Til oq 
that;' 1 f adapted ) , or *r™t , ' 'I mr\t , • 
' I don ' t care, • ' When I g-rm^ (if 
natural),' The word wow might be used 
b^n« carefree, happy, furTnc^nng Child. 




"Let's think back to the role-i lay. Can 
st)meon^ i 1 part ( ^ai mX , Adult , 

C^^H:!) j^aw* ^\%t ?v^po>* "ant in describing 
how thra teacher beha\fed? W>ic:h one de- 
scribed how the student beKafviJ? 



^erIc 
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, "Vfihat sussesticBBS coul II you make to change/ 
* '. the roler to brtng out the Adult of the / 

student and the teacher? 

At this time, leader ml gfet ask 
theiie same students to Tole-p1 ay 

the same situation agairi, ^ • 

■ ■■:-\ ■ ■ - ■ ■ / 

Process as before/ _ 

Leader should Watch time. Perhaps "Wgutd *two bf you like to^t lap afiiifther 
students can role-play additlonis- role-play situation betweenjylieach^r 
situations. Process after each* '■•'^yiWaii^^|g|rit^^d- rolei|||l|i|Pt%? 

"Let* s tal k abawt what has^ i^^ 
IJha can tell us what we di(E? What did 
the rol e~p1 ay si tuations inwol ve? What 
are the three parts that describe our 
* behaviors? How can you tell whether a 

person is usiiig his Child/Parent, or Adult? 

Debrief, "How did you feel about our meeting today? ' 

What was a hi and what was a 1o potnt for 
Leader might structure bv gtwinfl ' you? " • 
a hi and then a lo. Lo mighn; be . 4 

less threatening or d^strujEtive if ^ 
made by pointing out that ytni didn't . , 

say something or recognize mat some- 
one.=?was doing. (For exampirgr "My 
lo was I didn't tell you that i ^ 
]' .£ed the way you shared with us.") « 



MATERIALS 
FOR FOURTH GROUP MEETIN6 



PERSON I 



PERSON il 




Diameter = T2" 




20" 



Place Person I and Person II cardboard signs on floor first. As you give 
saDarate parts :lace that part under each sign - Person I and 11. This enables 
.tn- group members tc visualize. iBore cTaa.r%- the three parts. As you describe a 
pa-t. al|*ays point tc it. The arrows ani nP.Vtb be used until you begin des- 
crTbihg how a teacher and student, etc. are cdnmuni eating with each other. Two 
arrows help to illusxrate how each person is involved in the transaction. 



COMMUNICATION LAB 
> FOR SECONDARY STUDENTS 

First Year - Fifth Group. Mfeetl^^ 

: Families 



OBJKTrVES 

. To enable the group. members to be better able to discuss prc^l ems 
with their families 

• To giy^e the group members an i)pportun1ty to role-play some situations 
to see possiblcf al;ternate ways of dealing with family problems 

COMMUfNICATION SKILLS TO BE STRESSED r ^ 

\ . I-5i3tements ■ , " 

Res^jonding and reflecting 
MATEKiALS NEEDED " ^ 

. E,xcused absence permits 

Scripts for role-play (see next page) 

saauPJf LOW CHART 
X X 

X X 



Coni ^ents of Leader 





X % 
Notes for 



Opening statemenj:. 




rp2^ 
der 




Wai-H - 
Forr dvadSr 



"rve got something planned for us today, 
but if "anyone has soiBpthlrvx on his mind 
that he'd like to talk abo\:^t, let's go 
ahead with that. ^ * 



"Let's all choose a partner, someone we 
might like to know better or would like 
to share something with^ 

"Let's think for a minute iabout our family, 
and then complete this stem with our 
partnerst My biggest problem at home is - - 
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Explain reverse and reflect, 
if needed. 



: Fonn two groups; of six. 

"■. ■ . • ' ■, . • ■ , 

See section in Rationale on com- 
munication skills for responding. 

If, during the discussion, a situation 
arises that woifld be.good to role- 
play, the leader can* ask if the group 
(of six) would like ^0 try it. If so, 
have the group member who brought the^ 
situation up giv? some background. . 
Mesnbers will then decide who wjlT take 
what roles; encourage the member not 
to play hiitiself. If no one wants 
his situation role-playedi the leader 
can ask the members '^to think of V- - 
anbthier one. 



"One of us will begin talking and the 
other will listen. When the speaker 
finishes , the 1 istener wiil reflect what 
he hears his partner say; Jte wil l then , 
r^everse roles as speaker and 1 tstener* 

"Let's now get into two groups and share 
what our partner has told us-. Before we 
begin sharing, let's remember to respond 
to each speaker to show that we are hear- 
ing what they ha Veta say. 



Talk about role- 
Appendix I. 



play. See^'nbtes in 



" Can someone come up wfth an example of a 
convert^sation or argument that you had with 
someone in your family that you wouldn't 
mind. sharing with us? 



If nothing happens, leader can 
suggest the following sitijati 



Your father (or mother) and you 
have had numerous arguments about 
your hai r or yolir cl othes . You ' re 
about to leave for school and one 
of your parents says - ■ - 



Your mpt her (or f&ther) has stated 
on several occasions that she/he 
disapproves of some of your friends. 
She has given no specific reasons, 
but has said that they might "lead 
you in the wrong direction" or get 
you in trouble.^ You baye been 
asked by one of these: friends^to 
spend the weekend at his/her home. 
You are about ^ ask your parent(s) 
i^b go, and - - - , 



J 



You've just asked your parents to 
go somewhere add they" have consented, 
but they tell you ^to be 'home by 9:00. 
You know that yflur>friends will be 
staying until 11:06. Try to con^ 
vince your parents to let you stay 
until 11:00 P.M. 
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Aftef situations hftve been set- 
in smal 1 groups, form one 1 a> 
group. 

After each role-play situ^ion, 
process and debri ef the situatipn. 
^Be sure to ask each personHhe 
feelings he had while in the role. 



Leader should try to\relate out- 
cqmes to previous meeting on T.A. 
If time permits V replay the situa- ■ 
tion» askinq the perstw who brouqht 
up the problem to play hfmself. If 
it is replayed, process as before, 

■ ^ i ' 

Rple-play second group sitiuktioh 
using same procedure* Remember 

to process each role-play 1 

- . . - ■ . ■■ . >t . ■■ 

■■■■■■ . • J ■ " ' ■■ 

Divide into two groups and fish- 
bowl . Inside group will respond^ 
to stem given by leader. 



Reverse , 



Move into one group and continue 
discussion. 




Lead< 




ad^^ffl3^|ht model hi/lo again. 



"Now that we have our situation in mind; 
1 et ' s get into one 1 arge group; so that we 
can present our situations. 

"Now let's talk about what happened. How 
dfd you feil playing your role? What 
thoughts were running through your mind? : 
Has this helped you in dealing with the 
situation? " . • 

" What posi tions^id eath member take? 
Were they ddmniunicatlnq as P/rent, 
AdUlt. or Child? V 



"Now let's play the other group's situation 
as we did the first. f 



"Let's have every other person pull to the 
middle and form an: inner circle. The out- 
side circle will listen while the inner . - 
circle cQnipletes the statement, The things - ' 
that I want that my parents^ generati on ' 
doesn"'"t are - - -^^-^-for. Some ways I'm 
different frbm my parents are, - — - -S \ 

"Now let's have the outer circle come to 
the middle'arid have the inner circle move 
outside and act as observers. The hew 
inner group will complete the statement, 
. Something I Mike about my family la - - 
(or The ways my faitiily and I are alike are 

"Let's get into one big group. Is there 
anything anyone would 1 ike to' adT? What 
happened today? ^ What are some of the ^ ^ 
thi ngs we ' ve been talki ng about? Were 
there any similar ideas? Were there any 
dl^rent ideas? 

"Let's talk about what happened when we acted 
some situations out. ^ What were some of \the 
feel i ngs we f el t and talked about? How can X 
you use this information with your family? j 

" Where are we now? What are some feelings 
that we have now? Would anybody like to 
share a hi/lo for today's session?" : 
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COMMUNICATION LAB 
FOR SECONDARY STUDENTS 



First Year - Final 
Sharing 



Meeting 



1 



'OBJECTIVES 

.,. To express feelings 
. To deal with separation (if appropriate) 
. To evaluate . the group experience 
. 'To think about transfer of learning from the group to pther situations 
COMMUNICATION SKILLS TO BE EMPHASIZED • 
V I-statement 
. Active listening 

MATERIALS NEEDED " ' ' - 

• " • ■ ■ ■ ■ ■ - . ■ . . : . . ■ ; ■ ■ ■. • ' . -y ' ■ ■ ■ • - ■ 

. teaders * notes from previous meetings (see Appendix III ) 
Excused absence pennits 



GROUP FLOW CHA RT 2 Opt ional 




Notes for Leader 




Comments of Leader 



The leader needs to be "heads^ up" 
during this last session, so that 
he can be aware of any separation 
anxiety that the group or*any 
individual Is experiencing. This 
anxiety may be openly expressed 
but; is more apt to fee manifested 
by the group's: getting off task 
or by not wanting to do anything. 
Not only should the-header be 
sensitive as toJwhef^ the group 
is, but also sensitive as to where 
his own^ feelings are as regards 
separation. To opin, the qroup 
is.in one larqe clr^le*^ 
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It's important'that the leaders have^ 
kept notes on the first f-fve ses- 
sion. They need to menition^some ' 
specific information about each 
meetitig but wi thbut mentloni n«( " 
any names. 



*the 1 eader wi 1 1 revi ew al 1 f i ve * 
meetings and each time ask T) How " ■ 
did you fqel? 2) What did you lea^n 
or become aware of again? 



After all five sessions have been 
reviewed, leader continues;' 

Leader should notie which isessions ar,e 
Mentioned and wlich are "hot . •■ , ' 

.If it seems appl^priate, an immedi-. 
ate processing might be used here - 
especially if it can be used incident- 
ally. .Example: "I notice we are 
using I -statements " or"' We are talk- 
ing not only about* what we did but 
also about how. we felt." 

Leader , agai n "heads, up , " needs to 
think about whether the group is , 
into this experience. If they are 
getting off task or are doing noth- 
ing, he might want to go into this 
structure. Otherwise tontiniie with < 
^plan following this insert. 



"Today is our -last meeting. Let's think 
,for a 1 ittl e «*h11 e about our 1 ast five 
meetings. Let's clese our eyes and tiry 
to remember these sessions. Think about 
the f ir^t time we met. We tal ked about; 
- - - - . DO you remember how ydu ''f el t i 
that first time? ■ Was there something / 
you learned that day or something ypu^ 
became aware of again that you would 
like to share with the group in a minute? 
Try to file that thought and now let's . 
thi nk about (jLirise^^^ meeti hg duri ng a?. 
Which we pxpressed boy and gi rl f eel ings. 
We talked about - - - -. . 



' " Does anyone Want to share apy-thrng he ',4 
thought of as we reviewed our last five ^ 
sessions? ^ . ' 



ERIC 



Hopefully, Students have learned to 
respond to each other/ 



Groups change places aad inner qroup 
reflects. . i - 



'■'■■k 



"Let's put every other chair into a*p inner . 
circle: Remember, the outer circle ^listens; 
The i nner ci rcl e will comp.l ete thi s jStemi 
One -time when I moved , I felt - - - 

"Now the outjSiide group *is^ to movie iijsidey' 
and ref le,6t what- they ' ve heard. 

i'Now the insicfe grojip Vil^ complete this * ; 
stism. One time when a weekend with' friends 
ended, J felt - - - ' "T~r —■■ 
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Groups chanfie places. New inside 
group reflects. 



One large group -formed. " 



"Let's reflect what we just heard." 



"Let's form: one group now. and talk about N 
the feelings we've been expressing. What * 
are the similarities and/or the differences ^ 
of these feelings when compared with our 
feelings of today? 



If the leader decides that the stenis 
abou;t moyi ng day and weekend (the al- 
ternative within the dotted lines) 
are notnieeded, he can omit them and 
move 5n, with the group in one large 
circle. 



Respondi ng is important here . 



Process'ing and debriefing. 



The leader can use his discretion 
about asking students to think about 
and answer these questions: What 
kind of persnn did I think you were 
th^t first day?";, "How do I see you 
now?" - 

Hopefully, students will talk about 
comniuni cation skills and the transfer 
of this learning to other situations.. 



"Let's spend some time talking about our * 
feel ings about this groiip 'experience. We '1 1 
do this by completing several stems, 
remember ito respond to each other. If I 
had another opportunity to beijn a 
communication qroug^, I - -~- -. ' 



"I think communication groups would be 
improved If - - - -; r~~~~^ 

"rt made me feel good when somebne -else 
in the group - - - -. " 

"it "'ade me feel good when^ 1 - - - -;. 

"Now 1 et ' s tal k about what we ' ve been 
doing. What^s Happened today? How was 
today different from oar other meetings? . 
How, do we feel now? What were our feelings 
at the beginning of today's meeting? What 
were our feelings at the beginning of Our" 
first meeting? ; v 



" ^What can I do Withi what I-'ve learned in 
these six weelcs? How have I practiced^ 
what I've learned? 

"What are our hi /1 0 feelings of today? 
Of entire six weeks?" 
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' COMMUNICATION LAB 
FOrVeCONDARY STUDENTS 



JECOND YEAR 



COMMUNICATION LAB ' 
. V FOR SECONDARY STUDENTS 

Second Year ^ First Group Meeting 



ERIC 



OBJECTIVES : y • 

. To begin building trust to facilitate openness \< 
. Td develop a vocabulary of feelings 
COMMUNICATION SKILLS TO BE EMPHASIZED 
."First person I-statements when sharing 
.Reflecting and responding 
MATERIALS NEEDED 

. Sheets of -paper, approximately 5" x 8" 

. Pencils ^ ^ ■-' . ■ 

• ■ Pins ; • ; , ' \ ■ ■ '. 

. Feeling Chart (See. Sample on page 20. A larger copy could be displayed 
on the wall.) - 

• Fo"'' slips of paper with the four W^ys of responding written on them 

. (See explanation of responding in text.) 



. Excused absence permits 
GROUP FLOW CHART 




X X 
X X 



X X 



© 

0 



A 
A 



A 
A 



Notes for Ljeader 




Comments o^) Leader 



Begin meeting with discussion of 
"housekeeping rules." These'rules 
wiTT vary with each school situation. 



Leader stresses this. ". 



43 

'39 



"Before we start our meeting today, there 
are a few things I'd li|fe to mention. 
You'll come directly here without going 
to class first; you'll sign an excused 
absence permit that we'l 1 give to your 
teacher to 1 et him/her know you 'ye been here. 
There's ireally only one ruljB that we have 
and that is, if we talk about an individual 
(including any student or teacher) he must, 
fee in the room. - 



Leatle r may^ ask f o r q ue s t i on $ ; 

'■■•'.*•■■"'". . ( y ■ ' 

Give each student a sheet of paper 
and pencil. Co-leaders participate 
also. 
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Leader should make sure feel ing chart 
is displayed to help members identify^ 
feelings. 



Pass out pins, 



Porm dyads and then allow a minjite 
or so to get better acquainted. 



Give sentence stem for partners tp 
respond to using answer on lower 
right--hand corner of /nametag. 



Reflect and reverse. 



Form two groups of s ix wi th a co- 
leader in each group. , 



Explain responding. 



After sh^ri ng i s compl eted pr 
what's happened. 




"vet's wite some things on this sheet V" 
or paper that wi 1 1 hel p us get to know 
each other better. In the middle pf tha 
sheet, let's print our first nafhe (pause). 
In the top left-hand corner let's write 
Dur f avori te food . In the bottom 1 ef t- 
land corner write a word that describes 
/us. For example ♦ how would you fill in 
/this sentence.' • Right now I am , \ ^ / 
.In the top rightvcorner* let's write • 
something we like to do-'-our hobby. In 
the lower right-hand corner let's write 
a feelingt that we aometime^s havfe. Perhaps 
you'd Tike to look at this (point to r ■ 

feel i rig chart) to hel p you i denti fy some 
feelings. 

"Now let's pin this paper on us •After 
we ' ve done this, 1 et ' s silently wal k 
around the room reading everyone's paper. 
When you're finished, stand still. 

"Now let's choose someone in the room we 

don't know well— perhaps some word on a 

name tag was particularly Interesting. 

Let ' s share why we chose our partrier as we did^ 

"Let's share with our partner more about 
our hobby, or the !Word chosen to describe 
ourselves* . 

"Now 1 et ' s thi nk about A feel i ng I. sometimes 
have ll — ^- . Let ' s share vthi s-feeling With 
our partner and also tell him what causes 
this feeling. One of iis will be^gln sharing 
while the other persbri listens. Then the 
listeaer will repeat nhit he's hear*d, then^ 
we ' 11 change rol es . The speaker w1 1 1 become 
the listener and the. 11 itener will become 
the speaker. 

"Now let's form two groups and share what ' 
we have l^arried about our partner. Before 
we begin, let's' remember to respond to 
^each other. There are many ways of reispond- 
ing.. We can add something to the statement, 
restate It in another way, ask a question 
for clarification or iiKt repeat it. 

"Who can remember, Ifhat's been said? Were ' 
any of the si tuations si)>ii 1 ar? What were 



41 



FoHn triads. 

Give observer si ijp of paper with four 
types of respondi/nq written on it. 
Waysof respondinlg: v ^ 
1. Adding to statements by sharing 
one ' s own feel i ngs and experiences 



2. Questioning 
further date 

3. Restating ii 

4. Repeating 



Fpr^clarification or 
different words 



Go-leaders float from group to group 
to see that no one spends too much 
time in each rple. Make sure every- 
one gets a icha^ to be in each role. 
The papeir with types of respohding 
is passecj on to each observer. 



Fo»?m one larg'e group and begin 
processing. ^Emphasize facts, content, 
and/pr; techniques. 



Begin debriWfing. Emphasize 
attitudes arid feelings. 



Begin hi/lo feedback (see glossary). 
Ask members to give hi /lb.. Be sure 



to ask them 



given - and vice versa. 



for a lo if one isn't 



some of the feeili ngs that Aave , been 
tolked about? Were Mv of the feelings 
Jimilar? Can you remember who expressed 
which feelings? / 

"l,et*s get into groups of three. One / 
person will speak, one will listen, arid. 
$ha third person will be the observer. 
The perspn who is observing will check 
on the way that the 1 istener responds 
to the speaker. The observer can also 
add anything that the listener might ^ f 
have left out in responding to the speaker. 

"Now for those of us who are speakers, 
let's complete this statement A feeling 
that X have that r sometimes cover ufi. ' 
is. -"-.^ Wher) the>speaker is finished- 
TTTe listener\will respond. After the 
listeMr ilifis resportd^c^tbe bbserve^^ 
will explain the way(>s),^^^^^ 
responded. / 

"When >#e finishi, let's cl]ange places so another 
person will be the listeiter, the ooserver 
and the speaker . Each speaker wiT complete 
the same stem. 

"Now let's form one group and talk about 
what happened in our groups of three. How 
were^we responding? What else has 
happened today? What were some of the 
other thinjjB we've done? 

"flow did you feel When you first came 
lirTRiere? How do you feel now? Are the 
feelings difFerent? What caused the 
difference? 

"I'd like to share with you my hi and lo 
for today. I'd like for you to ishare 
your hi^and lo with. as. " 
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COMMUNICITION LAB 
FOR SECONDARY STUDENTS 

Second Year -Second Group^Meeting 

^ ' Boy arid, Girl Feelings " 

OBJECTIVES ' ^ 

. to listen to people with whom \ori^isagrees 
. To express thoughts that are 1n..5disagireement 
. to identify and express feel iiris ■ . 
COMMUNICATION SKILLS TO BE EMPHASIZED '* : 

.Active listening ( ' ' 

. Negotiating differences \ '. ' 

MATERIALS NLEDED . V 

. Two sheets of typing paper folded lengthwise down the center. €n one sheet 
write igys a^^ the fold; on other sheet, write Girls are 
on eacn side of fold. " — ~ 

. Two copies of listof professions and activities as described in text 

Pencils ' ■ ' ' ■ [ ' / 

. Excused absence permits . • ' 

GROUP FLOW CHART 

"B 








Notes for Leader 



Comments of Leader 



Leader should wait A minute to see 
if anyone wants . toybri rig up a topic. 
If someone brings up a subject, discuss 
that; otherwise, continue with plan. 



"I have something prepared fdV us to do 
but if anyone has something on his mind 
that he'd 1 ike to bring up, let's go 
ahead with that. 



Leader expUins structure and gives "Let's divide into two groups^ one of 
the sheet marked Boys are to the boys boys and one of girls and each groiip 
and th6 sheet marked GTrTs are to select a recorder. In three minutes 

the girls. write as many answers as you can think 

. / 4:Q 0^ to complete the sentence Boys ate 

(for boys) and Girls are (for girTsT^ 



After ihree^^m the leader O 
sh'ould call .time. , ' 



After • tHree mi liutes 1 eader cal 1 s 

time. > ' • , ' : 



Let the students decide whether a word 
,l]^ais more a positiv'e or negative -feel- 
ing.. Same groups may think thin is 
_ a negative word* bi:c other groups 
might consider thir a positive. wofdi 

Help Students point out similarities 
and diffeV^ences. Continue examina- 
tion and comparison:/. If inter- 
Change develops betv^een the groups, 
let it continue as ^ng as -it's 
profitable. Encourage students to ' 
speak one at a time. Leader can 
model active listeninci and can ^ven 
ask a student if he can tell whenf v 
another* student is listening (only 
if it seems^: appropriate) . Don ' t 
interrupt flow. 

Pass out list of professions and 
aqtiyities - one list to a group. 



When five minutes has elapsed, 

call time. ^ ^ ^ 

Leader explains structure. 

Let the boys in the inner circle and 
and then the girls (or vice versa) 
Explain how they decided on the checks 
By using this structure, there is . 
opportunity for the inner circle to 
be bal anced between .the sexes . Let > 
the newcomer ( i n empty chair) rema iTv 
.as long as^ he is i^oTved in discuss- 
ing or responding. This technique may 
be disruptive, but it can be very 
constructive. Leader should help the; 



. Now let Is exchange papers ;dnd on the • 
other;half of ythe paperV in three 

^minutes, list answers to Boys are (foir 
girls) and Girls are (for boysTT" Let's 
don't look at the Ojtl^er side of the 
paper yet. We wlll^^bmpare in a minute ^ 

"Let's return the sheet marked Boys are 
. to the boys and tt^ sheet marked Girls 
are to the girls. Now let 3 unfold 
the paper and compare the lists. First 
let's scratch through -he words that are 
idenfefcal on each list Of the remaining 
words decide whether eacfe word is a 
positive or negative word let's put a 
plus by the positive. wcnls Sfctid a minus by 
the negative words. 

"Now let's. count the pluses and minuises 
and compare. Did the gir^s ;iive theftiselves 
more pluses than the boys gave the girls? 
etc, 

''Let's exchange papers again so that we'll 
know what the other group wrote. Let's 
share pur firidingis with the whole group. 



"We have another, activity. Again ^the 
boys will work together and the girls 
will /work together. You'll notice we 
have a list of professions and activities. 
Each group is tq decide whether the pro- 
fession or activity is for males only, 
females only, or for b^h. Place a check 
in the appropriate column. 



"To. compare these lists, let's use the 
fishbowl technique plus a couple of extra/ 
chairs in the inner circle. Let's have 
half the boys and half the girls (we'll 
need volunteers) in the inner circje^. 
■They'll be the speakers and will talk about- 
their lists. The rest of us will listen, 
but any of the outside circle may join the 
discussion byvsitting in.one of the empty, 
chairs. Aftervfinishing^ that person should 
return to the obter circle. Now, let's hear 
about the lists. 
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students become aware of their biases 
by expressing his own, if it seems 

appropriate- Encourage I- statements, 
^expression of feelings^ and responding. 
. When this comparison has' continued 
as long as it seems profitable, the 
leader gives another- set of instructions 
The empty chair technique can be con-^ . 
tinued or discontinued at leaders' 
discretion. Continue to encourage 
responding. 

)It*s really inihaterial as to Whether 
pys or girls go to the inner circle 
Irst. The leader may want to put 
the most verbal group inside first, l 



Give the boys an opportunity to 
reflect and then get the group into 
one large circle for processing 
and, debriefing. 



■'Now the boys will form 9 n inner circle 
while the girls ^it on the outside and 
Tisten. The boys will complete thestem»* 
I would Tike girls to see me gjs 

"Now the girls will come inside and first 
reflect what they heard and then complete 
the stem, I wduld like boys to see me 

as ■• 



"Let's fc^nn one large circle and talk 
aboOt what we've done toda^. What's : 
happiening? How did you feel when someone 
di sa^reed wi th you? Were you ,1 isteni ng i n 
the s'ame way when you iknew the speaker dis- 
agreed with you? Could you tell whether 
someone vyas listening to you? Did you find 
yourself working on an ansv/er rather than 
really listening and trying to understanr^ 
^ow the other person was thinking and 
reeling? Pi d you discover anything new 
about yourself today? How did you feel 
when you came in here today? How do you 
feel now? What was your hi feel i ng of the 
hour? Your lo? " 



7 
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ERLC ' 



48' 



^dancer 
musician 
artist 
astronaut 
teacher 
•principal . 
counselor 
doctor 
phannaci St 
nurse 

medical technician 

lawyer - 

engineer 

hair dresser 

barber # 

store manager 

salesperson 

legislator 

psychologist 

police 

firefighter 

chemist 

physicist 
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iecoldgist 
forest ranger 
^ciall worker 
Navy 

Army . V • 

Air Force 

Marines 

Coast Guard 

pilot ^ . 

civilian air 

patrol 
sewing 

cooking 

football 

tennis 

basketball 

soccer 

swimmer 

handball 

banker 

stock broker 

architect 

philosopher^ 

anthropologist 



COMMUNICATION LAB 
FOR SECONDARY STUDENTS 



Second Year -Third Group Meeting 
( . . Examining Strengths 

•OBJECTIVES . 

. "'o think about strengths/ 

. To examine one's own strengths 

decide. which ones are important to each 
. To realize it's okay to communicate good feelings about strengths 



COMMUNICATION SKILLS TO BE EMPHASIZED 

. I-statement and avoidance of use of third person 

c Active listening . >^ 

MATERIALS NEEDED \ ■ 

. Tvio copies each of the seven stems listed below with each typed on 
OT oaper • ■ ■. 

. E;:cused absence permits 
GROUP FLOW CHART ^ * 






Comments of Leader 



The leader brings with him the two 
copies each of the following stems 
which have been written on separate 
strips of paper and folded. He lets 
the student draw a stem. (Be isure 
the stems are numbered.) 



1 . Something I can do by myself 
that I feel good about ; 



"I have somethinq prepared for us to- do, 
but if anyone has something on his mind that 
he'd like to bring up, let's go ahead with ^ 
that. . ' -.^c^—^^^ 

"Last time' we were ft&ljdng about how we^d 
Ifke boys (or girl s) ^to see us. if this v r 
is the way you'd 1 ike to be seen, it must 
be sqmething^you think it's good to be. 
Today let's icarry this idea a step further. 
I'd Tike for each of you to draw one of 
these pieces of paper. Let's read the paper - 
silently and think about it for a moment. 1 , 
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Something I am proud of 



3. Something I was' afraid to do 
but I did anyway J 

— •' .- ' ' ' ■■ ' " • • - •■ • ■ ' / - ■ 



4. A tirne I needed help 
and asked for it 



5* ^difficult decision I made 



6. I helped someone do sbmething , 
they couldn't do 



7; A time all my friends decided 
, one thing and I decided anbther 



Seven sets of stems are included. 
The leader will count the number 
present and use only as many as he 
needs for each to have one > being 
sure two of each stem are dis- 
tributed. If there's an odd 
number present, just aid the extra 
person to one of the pairs (formed 
by matching the numbers of the topics) 

Reflect and reverse. 



'V Now, let's form pairs according to the 
number ofl your paper . The I ' s are a ' pa tr 
the 2' s are a pair and so on* Both of 
us will have the same number. One of gs 
will start and tell pur partner what our 
topic remiiids us of— something that we 
don't mind sharing later with the entire 
group. The listener will repeat what he's 
heard. Then we! Il change roles. 



When ^everyone has had a chance to be 
both > listener and r speaker^ the 
leader explains structure for next 
activity. Two groups of approxi- 
mately equal numbers are needed; 
however, pairs should hot be sep- 
arated. If there are two co^leaders. 



'*Now let's form two groups. Everyone who 
has the numbers 1, 2, 3, & 4 form one grdup 
and numbers 5, 6, & 7 form another group. 
Each person will now share with his group 
what he heard his* partner say. 
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<V>e shouTd be in each group . 
Encourage res pond 1 ng. - 



To encourage active listening, this 
listening exercise can be highly ? 
structured as explained. If the 
leader doesn't Want that much struc- 
ture, he may merely emphasize res- 
ponding. . 

After this portion, the leader should 
process what's been going on. The 
structure is still two separate groups. 



Go into in-out circle. 

Leader ^ricpurages respondi ng . 
Reverse. 

**■ 

Encourage response. 



Process. Seek I-statements during 
processing. 



..r 



"r havp ahothor stem ^or us to think about. 
Let's think quietly foVva minute. 
Something that J don't db well , but am 
learning to do better is r—-. 

"Anyone may complete the stem. Then let's 
:have anyoneyel^e in the ^houp to respond, 
saying I heard you say (and repeat 
what you heard) an? then add and J feel 
this way. about what you said — — . 



"Let's see what's been said. Can anyone 
remember some of the things that we said?. 
How did we feel when someone remembered , 
what we said? Are there any similarities 
or differences irTwhat we've heard? How 
did we feel talking about something weTve- 
learning to do better? 

"Now let's all get together with one of oiif 
groups .sitting .In a smal 1 . circle in the 
center of the room and the other group sit- 
ting around the outside. The inside group 
wi 1 1 be the tal kers and will complete the 
stem. Something that someone did for me 
that made/me feeTw iood was-r— . THose on 
the outside wTITlmeh. 

"Now the outside group fs to move inside 
and see how much they can remember of what 
they' ve.jus°t heard. 



Debrief. 



"Now the new inside group will complete'^Ws 
stem' I admire (look up to) people who- ^—. 

"Let's give the outside group a chance to 
repeat what they've heard. 

"*foyf let's get into one large group and talk 
about what we've been doing today. What's 
happened? What have we done? Of al 1 the 
things'we've talked about today--you Could 
call them strengths or skills— which are the 
' most important to you? How do we feel about 
our own skills and strengths? How can I let 
someone know I want to hear about his 
strengths? What are some other ways to use 
this strength? What is keeping meM'rom' 
using my strength! to the fullest? 

"Let's talk about our hi/lo feelings of today." 



COMMUNICATION LAB 
FOR SECONDARY STUDENTS 



Second Year - Fourth Group Meeting 
An /^wareness of Sim-i 1 ari t1 es and Di f f erences 



OBJECTIVES 



. To allow and facilitate an expression and awareness of Individual and 
ciiltural differences and commonall'tles 

. To utilize role playing as a problem solving technique 
COMMUNICATION SKILLS TO BE EMPHASIZED ! ' 
. I -Statements 

• Identifying and expressing feelings 
. Discussing the act, not' the person 

. Hearing others express feelings and thoughts which might (might hot) be 
in agreement with our own ^ 

MATERIALS NEEDED 

• ' ' ■ • ' ' ]. ■ ■ ■ • " . ■ . - ^ 

y Script^ for role playing 

• Three slips of paper 

. Excused absence permits 
GROUP RQl^C 



BLACK 



WHITE 



BROWN 








***Note to Leader (s) 



I 
I 

Optional > I Optional , . 

This is a long plan; It may not be ppssible for you to 
complete the whole thing. Use only those parts which are 
applicable to your group. Do pf^eserve the order given and 
choose carefully. . — ^ 



Notes for Leader 



Corrments of Leader 



Wait!! 



.*'I have something prepared for u^ to do, 
but if anyone has something on his inind 
he'd like' to bring up,« let's go ahead with v 
that;; . ' ^ ; . . ■ 

- , "All of us -are aware at times 0/ being 
dii'ferent or Qf being like others; Let's 
learn more about ourselves anci each other 
j^today by looking at some differences and 
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sfmil ari ties/ 
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A mixture of races and. sexes is 
somewhat important. You may waflt 
to .number off or spl it the ^rdup 
across the circle if this won't V 
occur naturally. 



Follow the same rules you give to 
the group membersi Do not place a 
value (+ or on any' contribution. 
No one has to share--no' pressure 
is* put on anyone to share. 



Some who did not share their own 
thoughts m.ay'.be wi 1 ling to reflect 
what others hiave said. -That's 
progress.: Reinfoirce their good 
listening. ' * ' 

Use either a & b,or c & d or all as 
Vi me .permits^ follpw the same pro- 
cedure] here exclpt that this IncliJdes 
^j?ol e ^group. , Be sure to ask> when^; 
sharing Is f i hi sbed , who can remembrer 
what, others "said and what were the 
similarities or differences. 

In-and-out-circles. 



Reflect a n'd Reverse. 



The whol e group is together. 



; V 



"let's get into groups of six/ Eveiyone 
think' for a minute about A tiM . that I 
noticed I was diffet^fetit fromjp^ : 
Close your eyes apd thirikv Try to rememher' 
the situation and how you felt.^ Don't shar0. 
it with^ariyone yet.^-- 

"When yoii^re read^^ open your eyes, /^^^^^^ 
l^oever wciuld 1 i-ke to share what ,^ 
you were thinki^fig of and how yoU v ; • 
.felt may do so. It's important to listen ' 
and try to remembfer what everyone says. 
Everyone ' s answer i s ri g ht There^ s no 
way t6 J3e ^yrong s6 1 ong as each of us^ 
stncks to what we. were thinking. " ^ > 

"Let's all get together how andj^ariB What 
someone el ^e sa.td;' looking aty^dnrnaritias 
and differences as we go along, 



a. 



b. 



"Think for a minute now about Something 
that I like about beings iiifferent: is-^--. 
Who woul d Hjce to share with- the group? 

"Think about Something that I don?t >V 
Itke "about being different r . ^ - 
Anyone .rriay s hare with the group, '^-i^ 



c. "Lrt 



s return to our groups t>f six w^ith 
one i nner ci rcl e and one outer circl e, 
and tal k about Somethi ng" that I . see^ , 
others dQing which ts different from^ the 
way I ac;£ is-~- . ^^^^^^y^Y hiw you 
feel aboit^^hi s thi ng- whi chy^^ 
R|raember to talk about what 
rai the person. , , 



eOT^(& dpesj.; 



d. 



"Now 1 et ' s • change pi ajces to; ref 1 ect what 
has. been s^aijai and then compte\e the same 
stem. Those of us in the oiiter group 
will^reflect^what has been said^ 



"We have seen ,that we all'' feel d'i 
tiines. Lot|s look now at a:4)noi 
of us face at 9ne time or anothj 
face jt in very different ways 
have a common prpblem. Peirhap 
some new ways to sdlye It. / • 




^ent at- 
that most 
We may 
but we i^sttll 
e dan^f ind : 
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"We • Tl use ^rol e- pi ayi ng tq; ) 00k at thi s ^ 
problem. Role-playing is acting otit prpblem 
or a si tuation by two or more members 'of a' . 
group. In pTaying a part/it is important 
to try ^0 talk and behave like ^ou thi nk^^ 
chariacter woul d - and / not to. l et^ j^Qur owri. / 
emotions det;enni ne how you^ act. '^ ponH play 
■yourself. . ' " .^"^^ • ^-^ ' ' r'. ' / • 
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-Take the, reading le\^l of your 
; group into cons ideraf ion. Explain^ 
. tijeir parts' verbal ly^^ necessary. - 

^- . 'Bse slips of paper of those races 
Jrhich are represented or decide, 
V .upon the race yourselS as you see 
appropniate. ; If it's nwre ap^ 
• priate, use social groups (cowboys, 
hippies* etc.) instead of races. 



See mateH^ls* 

Debriefing of rol e-play with whol e 
groups It's important, to stajj- with 
feelings and I -statements. 

Debriefing, • 



"May I have three vol unteers to play out 
a situation for us? The bas.lc idea of 
your part is written out for you. 

"Al 1 tliree pi ayers are going to be the same 
race. We'll draw now to see which. race 
they'll be. r ■ 



"OK. You are all three ._ Here 
are the roles you will play. Think about 
this for a minute. You may tstep outside 
the door for a minute while I tell "the rest 
of the group -what the sitiiatibn is. - 



Role-play. 



1^ 



"Who would like to express his own ^'eelHngi 
about the role play? What Woul d you have 
done differently had you been one of the 
pi ayers? fahat W§re: the ■»■ ' s and - ' s i/i the 
resolution reached? What happened today? 
What kinds of things have helped us to see 
some +'s and -'s in our relationships? a 

"Let ' s tal k about our hi/1 o feel i ngs of 
today. '■' . 



y ay- 
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MATERIALS 




BLACK 



BROWN 



WHITE 



Vort/are friendly with peppTe of all races. You arre good friends with 
several people of another race. ' You're not out to prove anything. 

, Two of your friends will try to convince ^you that you should stay more 
with your own race. You may argue from any standpoint you'd like. Here- are 
some possibilities: . ^ 



1) Everyone should be tolerant. 

2) Race doesn't make any dif^rence in friehdshijjs. 

3) Maybe your two friends (8 and G) ouglh^ to have more friends of other 
races. „■ ■■.■. <■ ' ^ 



No fair telling them to mind their own business. ^ ^ ' 
Ei thef !^arty wi 1 1; succeed ff the other accepts any of hi s arguments , 



Players B and C ^, - ■ 

♦ ' . • ' . . ' ' - • ■ ■ . '■ .* •.. > • ■ ■ ■ ■ , ' . 

Player . A has friends of other r^ces. You think he should be friqtids only 
With his- own race; Try to convfnce him of this. - You may use, any argument you'd 
1 Ike. (Be cool and sneaky, intellectual , or just plain prejudiced. ) 

Ei ther party wi 1 1 succedd if the other accepts aiiy of his arguments . 



Ad d pted f roni : ' You ! Cr is i s Resoluti on Games . 




V.-; t 
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■ COHMUNICATION LAB 
• ; FOR SEGONDARY STUDENTS 

Second Year - 'fifth Group Meeting 

', ' Cownuni cation ' 




To role-play situations so individuals *einay identify positions taken In 
transactions 

■ . . To improve probl em sol vi rig techniques by suggesti ng alternate posi tions ' 

members may take in transactions V 

• to practice "declaring" in specific situations 
COMMUNICATION SKILLS. TO BE EMPHASIZED ; ^ 
. Using first person (I -statements) when sharing 

• Respohding tOx gr'oup members , \ 
. Expressing feelings ' ; , ' " 

. Speaking directly to^ W 

■ MATERIALS . ' '.v 



Sheets of paper (one for each group of three) with the'*fol lowing written 



on each: 



1. ■ Defer (I'll 'do It your waiy.) 

2. Demand (I Insist you do it my way.) '■ . . ; 
3,, Defect (I quit, I'm leaving.) 
4. Declare (I state facts, you state facts and then each decides; ) 



. Poster with above on it 
. Excused absence permits 
GROUP FLOW CHAf 






ERIC 
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Notes for Leader 



Corwnents of Leader 



ERIC 



Leader should read about four 
ppsltionis in Appendix II before 
bejglnnlng. .*J|e four po°1nts on 
-previous pa^. Present- the poster 
at this tigiie and expVain the four 
-positions. ■ ^ 



Corleaders Should float to check 
.the groups . They may need to become 
part of a qroup temporarily or 
permanently. 



Leader should realize that some of 
the situations will not be resolved( 
and encourage students ^to go ahead |- 
and change roles ; : \ 



"J have, something prepared for us to do, 
but if. anjrone has spmethi ng pn hi s mind ^ 
he"d 1 ike :tp bring upt let's go ^head . 
with that . ? 



"Today ,^ 1 et ' s consi der some ways of*Worki ng 
out things when we d1 sagree. When we talk 
with each otheri we take one of four basic 
positions. • 

"If both of ps declare then we can usually 
solve problems, ' The pui^pose of going Into 
this A s to : g1 Ve us spmevpracti ce ri n ' dec! arlTig 
because this; 1 s the place where everyone w1 ns . 



"Let ' s>d1 vide 1 nto groups of thi^ee and wai t 
for the rest of the instructtons. 

"One student wil 1 serve as the obsierver, one 
as a student (himself), and one as the other, 
person. f 

' ' . ■ ^ T'- •■■ 

"The piece of paper with the four positions 
should always be in'the hands of the person 
serving as observer. 

v.- .■ ■ 

/Each of you will have a-chwce' t^^ 

observer, student, or dther persb#P^g^^"-^ 

■ ■ ' . . ■ ■ .' - ■ . ■ '''' ^-y^- ^'-^'A 

"Don't take too long with any situations; > 
each shbuld have a turn. 

"The t)ne playing himself w'llT think of a 
problem he has with arty other person 
(another student, a parent, a teacher> etc.) 
and (give the other person a bit of inforwa- 
tibn about the situation so Jhat he Vill know 
the responses to make* 

"The two roie-pliay the situation while the^^^: 
observer listens. After they have ifx)l e- ^ 
played, the observer should help the student . 
identify the position he took, jand help hik ^ 
take a '4 ' position by offering a Iternatives,; 
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After 15;;-m ml nu^s^ l^^^ roie-pTay • 
"•• the; leade^ shouta get students into 
liaise ;0rdi 




/leader efiigcKira^es othersN^grt)up 
to .wakiB suggestions. ^ 



CqntifJue discussion; It is hoped that 
Someone will mention that some people 
who sound^like "4's" reality aren'»t;^ 
some people use the "4" position to 
"get their way (2)." 



Process and debi'f^f. 
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'^'Stop the role-pt^;.^da are now doing, : 
Let's forui ortfe vIifge,5r6upL ■ 

vWoiild anyone tik^ tp r*Te-pl ay- again (i'or 
the entire groiip) a situation, that your 
group of three did not resolve? ■ 



!Xould someone identify positions being 
taken or suggisst al ternati ves?" 



"Now let's process. What happened in the 
group today? What ^e^e positions or 
stances we take when talking with others? " 

"Let ' s debrief. What was a hi and To for , 
you? How did you feel about the group?" 



^er!c [ 




;. ■ : i;'^ FOR -SECONDARY STUpENTS^^ 

■ • ■ •; ;v;V" -r.--'/'>'V " .Shernng' 

'objectives w . 

. To express feelings 
. To (deal, with separation (if appropHi 

To evaluate the group iexperlence 

To think about transfer Of learning^i^^ other Situations 

COMMUNICATION SklLLS TO BE EMPHASIZED 

I-statentent 'V 

Active listening 
llATERIALS NEEDED ^ . ; 

.Leaders* notes from previous meetings (see Appendix III) 

Excused absence permits > • 

GROUP FLOW CHART ^ Optional 




Ws-: 





Notes for Leader 



Comments of Leader 



The. leader needs to 6e "heads up" 
during this vlast session so that 
he carv-bp Sim^e of any separation 
anxiety JthatHhe group or any 
individual is experiencing. This 
anxiety may be openly expressed 
but is- more apt to be maffSfested 
by the group's getting off task 
or by not wanting to do.anything: 
Not only should the leader be 
.sensitive as to where the group 
j s , but al so sens i t i ve as to where 
his /)wn feelings are as regards 
separation. To open » the group is 
in one larqe circle./ 



5:^ 
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Itis impof^tant 

kept notes On the firat :five^seS'^ 
S'lons. They; need to^mehtion some. : 
specific; InTormation about each 
meeting but 
'ny names. ; 



The Teader will review all ^Five 
meetings and each time ask l| How 
did you feel? 2) What/ did you learn 
or become aware of again? , ^ 



"Today is our last meetinig. Let's thinks 
for a little while about our laist five 
meetings. Let's close our eyes and try ' 
to remember these sessions. Think abouV 
the first tim^ we met. We 'talked abqut 
— - ' Do iyptr remember how you fel t 
. that first time? Was^ there something 
you 1 earned that day: or somethi ng you 
became aware^of^.again that you would 
like to share wltJjS the group in a minute? 
Tryjfee>^le that thought and now'^let's 
tfiihk abotii^ur second meeting during 
which we 6xpfe§sed^ boy: and girl fjiielings; 
We talked about^^^- 



After all five sessions have been 
reviewed, leader continues. 

Leader shoul d . note whici^essions are 
mentioned and which ara^t. 



" Does anyone want to share anything he 
thought of as we reviewed our la.st five 
sessions? 



If it seems appropriate, an Immedi- " 
ate* processing might be used here 
especlpiny if it can be uset incident- 
ally." Example: *'I notice we are 
using I -statements" or "We are talk- 
ing no^t only about what we did but 
also about how we felt." 

Leader," again "heads ufy," needs to 
think about whether, the group is ^■ 
into this experiences^ If they a>-e 
getting off task or are doing noth-- 
ing, he might want to go inte. this 
structure. Otherwise continue with 
plan fdlTowing this insert. 



Hopef ul ly , students have 1 earned to 
re-sppnd to each other. 



Groups change places and 'inner qiroup 
reflects, . 



-"Let's' Rut^^e other chair intd a 
ci rcTe. Remember/~the outer ci ytle 
The inner ei rcl e wi l1 cdmpl et e thi s 
One time when I move^^ , I fel t - 

^•^Now tfhe outside- group is to move 1 
and reflect whatj they ' ve heard ; , ♦ 




n inner 
J i stens. 
stem," 



na1dev!A# 



i^he inside group will cotnpletW 
One time when a^ Vieeken4 with 
ended , I felt r - - -.~^^"r~^i 



^hiS; 
filifinds 
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Groups change places. New Inside 
group reflects. ~' 

One large group formed. 
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"Let's reflect what we just heard. 



" Le t ' s ' f orm one group now and tal k about 
thfr feelings vre've been expressing. What. 
a re , the^ s 1 mil ar 1 1 1 es and/or the dl f f€ire5Ees 
of these feelings when compareiil with our: 
feelings of today? c . 



■ ' ' 'f '. - ■ ■ ' ■ ' 
If the leader dec Idias that the items 
about moving day and weekend (thre al - 
terna t1 ve wi thin the dottied 1 1 nes ) 
are not needed, he can omit them and 
move On, with the group In one large 
circle. . V 

Emphasize responding. 



iPrbcessIng and debriefing.' 




"Let's spend some time 'tal king abojk our 
feel Ings about this group experlOTce. » 
We^l do this by completing several stems ; a 
Let's "remember, to respond to each other;^^^ - 
If l.had another opportunity %t6 be In a 
cormuni cation group , I - ^ ^ • * 



"I think communication groups would be 
improved If - - - rTv" 



The leader 'cah use his discretion 
about asking students to thltiit about 
and answer these questions; Hijhat . 
kind of person didfl think you were 
that first day?"; "Hpw do I see you 
now?" ^ 

Hdpef u1 ly , students wi 1 1 talki about 
tommunlcation sj<ills and the transfer 
of this learning to other si tuatioi^s. 



" It made me feel good when someone else 
■ in the group - - - -. 

"It made nie feel good when I - - / 

"Now let's talk about wha| we've been 
do 1 ng . What's ha ppene^.'xoday ? jjow was 
today different from our ot her meeting s? 
How do we feel no w? What were Our feelings 
at the beginning of today's meeting? What 
were our 'feel ings at the beginning of our 
first m«ailW:ing? " ^ » 



"What can I do with what I 've learned, in 
these six weeks? How have I practiced 
What I've learned?- 

" Wfiat arie our hi /I o* feel ings of today? 
Of entire six weeks?" ° v 



• '0 
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Cotrmunicaijon Skills, See Part III of Rationale. • . 

. ' . ■■■■■ ■/■;■/ ■■•".■ 

Cyc1e« See Part IV. Section C> 3 ofl Rationale. 

DeBHef. 'In this Game-Plan, to debrief is tOr^iscuss not ohly items included 
- in processing (see below) but /'also to Include a dfkussion or ^sharing of 
^ and feelings. Hi/Jo feid^ek (see below) is part of debrief 1n^j^= 

Duinping. The act of telling someone off , t^sually tfl a very judgmental fashion. 

Excused Absence Permits; ' / K 

■me" 



Jo: 



Excusetl Absence Perml t 
_ ■ ■ / ■ . " ( teacher) 



was -excused from class 



duH ng 



period tod«ky to participate in a 



regularly spedu'Ted discussion group. 

- Principal ; 



Feedback. Information one ,i)erson gives another cQnceming the effect of the 



Other's behavior on h/im. The term can be ppplia^ to information an 
individual gives to a group concerning the effect' of the group on him. 

This is 'the tenn applied to the process used by; group leaders to * 

ieach Other at the end of a group meeting. ' . ' ■ " - 

Flow, in this Gahie-Pldn; flow is jsed to meart^thOhysicaV the 
- part icipants (see Fl ow ChaH: for each session) and also to mean the movement 

of the emotional'level and content of a session. 
Game-Plan . A term affectionately a^^ the : 

persons who developed the pi ans.^ - / \ 

Hi/rlo ; Feedback . A kcljfiique used in debriefing. In hi/lo feedback, the members 
' - are asked to think of something that happened during the session "that made" ■ 
" them feel especially good and something th?t made them feel not-'so-good. 

See Part I V, Section E, 7. f of Rationale. 



Jnner and Outer Ci rcl es . See Part IV, Section G, 3 of Rationale. ""v 
Overload . So rnuch Infonnat'lon comlrig that the recipient cannot assimi.Ute it. \ 
Process . In this Game-Plan, to process is to discuss fact, content, or techniques 
used, ^'--r ;' .; ; ' "'. ' : ; ■ 

Reverse . In the Game-Plan, reverse is used to mean a change in roles or* 
. directions and a repetition of sft;echniqu^ Example: In dyads of a 
speaker and listener, the di recti pns^^bften^ 

which means that after the speaker has completed talking, the listener - 
reflects (repeats what he's tieard) and then the process is reversed.* The 
' 1 istener becomes the speaker and the speaker becomes the listener, and then 
the 1 istener in turn reflects . .The Word reverse is al so used when inner 
and outer circles change pi 4ces and roles. See Part JV, Section CV 3 
Rationale. * . 

Role-play . See Appendix I. 

Sentence Stems . A partial sentence which group members are asked to completis. 
■ Example: "When I see two, people fighting," I——. " 

Tr ansac ttc:iu;] ^A ^lysis . See Appendixl II. , ^ 



■ ■ APPENDIX ■■■ ■I' - -- . 

v^;. ' vROLE-kAY- ■ ■ 

For a detailed discussion of ro1e-p1ay« Role-Playing Methods In the 
Classroom and You ! Crisis Resolution Games (see Bibliography) are recotnmended. 

In using the Game- PI an the fonowing suggestions concerning rol e-^play 
ife made: ..-^v.'" ■ / • ■• 

!• Encourage a person to play the ./'other" person In his role-play and, ' 
not to pl&y liimseTf, It is important not to allow personal emotions 
to interfere with the way De plays a role." An exception is nade in , 
the Sepond Year - Fifth Group Meeting. Group mentoers are given an 
opportunity to play themselves in this instance. This is done so 

that they may examine the effect of their behavior upon another person, 

.- : . - ■■ . . ^ , ■ , .' ■ ■ ■ ^ ■ ■■ - . ■ ■ .; . ■ , 

The important point here is that aif individual know when he is playing 

a role and when he is playNg himself and that he make a strong ef^fort 



to ^ep^irate the two. Each player shoul^d attempt to simulate as closely 

as pbssible the behavior of the person he's, playing. This is, one ^f the 

• ' ■' ' .' . ' *.■•'•* ■. "<h ■ . ' ■ 

prime differences between the constructiveness of role-playing and the 
\. humor of skits. ^ 
2» Players should try to simulate reality and not to 'd i gress into , other- 
• ■ ■• areas." ■ '•■ 

3. Try not to use role-play situations in which the players are currently 
deeply emotionally involved with each other ; e.q.^> The role-play of an 
argument in Mrs. Jt^es '^ class an hour ago may become a rekindlinq of: 
that argument if both^tctual participants or their friends are^p 

4. Try to preserve' the anonymity of the other people in the: role-play; 
that/is, V teacher I not Mrs. Jones. 



5. Always ask eac]j person how he felt in hi 



s role. 



6. Always give the observers an opportunity to give their, reactions to . 
■-',;:the;rblerpTay.:.' , ■ ■•■< ".■ - ' ; 

7* For variety, group members Biay be asked to watch a specific person in . 
a role-pTay and to ^4ve that person feedback followinq the roTe-pUy, 

8, Always debr^ief the role-play, asking suc^^^ questions jas (a) Which 

' players were successful in attaining the.1f objectives? (b) What 
contributed to the success or failure of each? (c) WNrt could be 
done differently to reach a more positive resolution bf fh^. situation ? 

9V Iflienever pbssiblej offer an opportunity to replay a situation. ^ 
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APPENDIX M . ; 

Points of Transactional Analysis (t. A.) 

I. Definition of T.A. ^ Transactional Analysis is looking at the inter- 
' actions which occur between individuals. ' 
II. Discussion of positions/stances ' * 

A. Interactions involve positions or stances taken by individuals. 
V Transactions may result in conflict because the Individuals are 
unaware of the positions taken. ^ 
V B. Four positions are described in the. following: > 

1. Defer : I do it your way; I lose; I dpn't count, you count. 
This persbri cancels himself out. ' ^ "^i.-^- 

2. Demand- I insist you do it my way; you'll do it.my-way; 
you lose;vI count^y'ybu don't count, _ This perMn:'cancels o 



the other per5%)v^; > ' * 



' u 3. Defect ; I quit, I > Jptavi ng ; We both lose;*I don't count, 

' ^ you don't count; This person cancels out himself and-the 

'■ ' ' . • ■ . ■ - • ■ ■ ■ • - ■ ■ . . ' ■ ' • ■ ■ . .<■''' 

other petrson I top; 

4. Declare: I state facts, I listen to your facts and then each 

^decides; let 's consider the facts and each decide; nobody loses; 

. .1 count, you count; This parson states his wishes and listens 

/ \ thei^ other person's wishes, pgethef,*^^^ discuss the 

situation considering all the available data and alternatives. 

Each then decides for himself ;/each must make a choice and . 

State one choice. ' " "\ ' ■ ^ 

■ " - . " ■ ■'('■.■-:.... - ^ ■ - ' . _ ' : ^ . ' ■■ ■■; . 

in. There are three ego states or three parts of an individual which are . 
separate and distinct soUrces of bihavip^ Each ego state may be 



........ 



preseht in an indi>,iduaT 
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!• ► The parent eqo .state has tv^;,basic ifunctibns? ^ ' '"-^'^ 

a.; One is nurturing, Vtaicin'q carjfJ^of \the young and/pr^ptectihc^^ 

■ ■■ ■ ' ■'■ ■ ""'•■'-••'^ ■•, -...-.'i """^ .• ^''U 

the^. ' This is a good and ne^cessVfy function; evea thouqh V 

it can be overused^ 1^ pfofftt: lc\f bHnq '^potfrering. and 

; ^ bver-protectfve^ *■ " : . • •< ' ^ :> -v"-" 

b;^^ The other function is /te.^ct\prejud1c^sT^y^^^ 



; ' This aisqij^jp^l^v^^^ thie person' in 'thia^^^ 

^ State wUh .many* inapf«^opri a .^ ■ ^ 

; Non-verbal .Guea^ lncludejfthe 
%v hands on hi p%^ arms 'folded sighiing^. pa^^ing on^'n 

. • ' • the head...:' . : ■ vv . /J^ ■ ■' . " ' - ••-.V .. . ^ ; : 
/ 3. \ Vferbal ^ues incl ^.de' "l .amvgoing^ t^^ 

* for all"; cSan't^ thextife oi" me..."; "If ! were you,o,.J^^^^ ; , 
: The two worcls should^ and ought are often used. jiv r 

B. Adult Ego State . / / - " - > 

1 . The Adutt .eq^ state iS onented: toward bbje^^ gathering of 
. information; The Adult^ processes data erjid ccwnputes the probai- 
bil lliies whi^fh are essenti al for^ dealing "effecti vely wi th'^he ■ 

■ . " J ■ ■ . . • ' •* — J » ■ ■ •''.•■■•»■' J. - . ■ , 

•; .\ , 0 butsi'de wov :d. • : ' ■ .. - ..V"'- \ .■ : ' \ ' 

y 2. Non-verhQlv Cues are difficult to identify, The^j^clult:' fac^.^^^^^ ; 

i5"'dicates" the pers*6ri'is listening by contiiiual raovement'Of t^ ' - 

face-j u^er.\and.^bpdyi.;^ V ^ \. . ^ ' .. ' /'''"r'^ ■ 

V. 3."^ Vev^bal Cues-include such v/ord^.va:^ v/hatt wtiey^e^ whe n / who^ ^ arid hg rn /^ 
4. ' An .impoi-'i^nt task of th£^*Ad5;l t is. to regulate the aciiyities of ^ ^^^^^ ■ 
■ ' . -the Parent and the Child ego states and to -mediate objectively ' 
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between them. 
C; . Child-Ego state 



The Child is exhibited in two fornis: ^ 
I. The adapted Child is one who modifies his behaytor under 



the iParentaT influence. 



^ 2. The natural Chi Ttf is a spontaneous expression: rebellion or / 

>. - 3. Nori-visrbal Cues^i^ tears^ pputinaj' temper tantrums;^ 

pitched, whining voice; shrugging, shoulders; d<iwricast^yes; - * 

/ ^ teasing; squirming. ^ 

- - 4. Verbal Cues incllicle "I wish... /'^ "I want;; "I rfunno^ "I'm 

\ V ^ qonha;.;^ "I doa^^^ "I will»" ' --r^^^ 

5. In the Child reside intuitionv creativity 

and enjoyment. - . \ 

The informatiGn on transactional analysis is a compiTat;ion of material from 

•works by Beirne, Ernst, HarrisV James ; and Jongewar.d, Narciso, and Satir (s6e ; 
Bibliography). ; ' ; 
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AJ>PENDIX III 



. COMMUNICATION LAB 
FOR SECONpAWt STUDENTS 



Meeting Leader Feedback 




PURPOSE 



• To ; be used v^^^ between qo-leadefs followipg 

•eatiT session . . ^ . ' ■. ;■ , ' v \; o- ■ 

^ To be used to tie all. previoiis information together to facilitate tiie 

objectives: of the Jast group meeting : ^ : ^ A 



What are your hi feel Ings cbnceri^ing this group session?__ 



(Use back if necessary.) "^^ . . • ' ■ . . 

What are yaur lo feelings concerning this group sesision?^ 



(Use back if necessary.) 



CONFIDENTIAL NOTES TO MVSELF: (Vou might want to note content of discussion^ 
or some reactions here, you.^^o^ or another's. Example: "Maryvseemed es- 
pecially^uiets" " C^&tioni Do pat. leave sheet where- students could read 
them-.) ; , .. _ " ■ " — . \ 
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, • COMMUNICATION LAB 
FOR SECONbARY STUDENTS 



Final Feedback on 



Year Meet! ngs- 



"/ Mtl^' Please mail to one of the editors of this Game-Plan 

' c/o Austin Independent School District, Austin," Texas' 



PURPOSE 



To information for revision of game plans and writing of 

additi()hal levels 



■ V 



COMPOSITION , OF GROUP ypil.^ 
Girl -boy balance? " Y es Jlo. If no, specify membership and rationale 

■for'^it.' ■' ' "'„■ °- ,. ' .• , ; ■ - .. . . . ■■ - ." ' ' ' 



Ethnic' balance? _ 
rationale for it. 



Yes __ No. If no, specify membership and the 



MECHANICS ' V' / ' _ , 

If you respond with a "no'' 'on any of the following, please specify your rea-- 
sons, in th4 space provided and on the back if necessary. Be sure to identify 
the plan and page number where applicable. > 
Were the instructions and/or the' statements to be used clear? Yes No 



Were the plans for each meeting of an appropriatie length?. - Y es 



No 
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Were the ai^tivi ties wi thin e^ch ^an sequenced appropri ately?^;^ Yes : Ho 



■•• ."' .'■•"'■■■.* v" " " ■.' - :'' . • "^^^^IKa^*^ ft'./- " . ■ . ■ ■ ^ — ^— * ■ ' ; ' ""-V ••• • 


\ %^.:^;iW^^ plans sequeri^qf^ apprppriately? Yes No ' : 




" Were the plans appropriate for tt^^^^a^^^^^ Yes No 




■ ■• ■ '' ■ ■■. . ■ ■ ■ . ~ . , ■ ,' — ■ — — — ■ — — . 'j' ■ , — . i ' ^— — 

• . V Did you f#Tow the entire structure for each plan? " Yes No" 

.. ■ ■ — '■ ■ — — — ■ — — r- . ■ . — . — '. , ^' r- - - ' .' ■ 




^ Were there any plans particularly difficult to use? Yes No 


If yes. 


• please specify what made -them so. 




CONTENT 




» Did each of the plans facilitate meeting of the objectives statda? 


Yes 


■ ■ No : . . ■ ■ ; ■>'■ ■'■ ■ ■:( ":/ ■■ ' ' ' " . 

■"— - — ■ : ;. ■■ ■ . i - ' _ •_ . 




o ■ ■ ^ ; — -~- ~ ^- - - ■ ■ — . — ^ I- 1 ■ — — — . 


' Would you like to se%an addition made to any of the weekly plans? ^ 


^ Yes 


No If yes, specify. 




,.. Deletion? ' Yes No Specify if yes. 

^ • : ■ ' ,, ;, ■ . 


Other change? Yes No Specify if yes. 


Would you like to see an addition to the entire Qrade level plan? 


Yes 


' \ Hp If yes, specify. • 


a 
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Deletion? Y es N o If yesv-sp^cify. 



Other Grange? Yes _.N.6. . If yes , s 



Will you use this set of plans again? Yes • No 



Can you see ah increase in the use of conmunication skills b/ students from the 

first meeting through the last? In the group? Y es ' N o" Outside of the 
'group? Y es _No ' ■ ■ ' ^% j. 

lOteMOGRAPHIC DA77\ ' : . ; ■ / ^ 



Date begun 



Datie finished 



School 




Level 



Age of group 



City 



How, many structured groups such aa^thi s/liave you led? / Age of sroupi? 

Have ypu/had any other ^roup leadership training? . Y es N o If yes, 
specify. 
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